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ABSTRACT

FACTORS OF A LOW-SES HOUSEHOLD: WHAT
AIDS ACADEMIC ACHIEVEMENT?

by
Allison Ann Milne
May2005

The home factors oflow-SES primary students, having high academic
achievement were investigated. Six second grade students were identified as qualifying
for free and reduced lunch, while also having high academic achievement. Their primary
caretakers were interviewed in order to investigate the factors within their homes that aid
academic achievement. The results of this study showed that none of these high achieving
second grade students had home factors that were typical for low-SES home
environments. Four common themes were identified within the homes and attitudes of the
participants' caretakers; (a) educational resources/influences, (b) the mother's education,
(c) relationships, and (d) causes of child's success. The implications of this study were
discussed.

Ill

TABLE OF CONTENTS
Chapter
I

Page
THE PROBLEM .................................................. 1
Background ................................................... 1
Statement of the Problem ......................................... 2
Significance of Study ............................................ 3
Purpose of Study ............................................... 3
Research Question .............................................. 4
Definition of Terms ............................................. 4
Overview ..................................................... 4

II

REVIEW OF LITERATURE ........................................ 6
History of Socioeconomic Status ................................... 6
Affects of SES on Students' Abilities ............................... 8
Low-SES Factors .............................................. 10

III

METHODOLOGY ................................................ 13
Introduction .................................................. 13
Participants ................................................... 13
Procedures . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 14
Research Design ............................................... 15
Measurement Tools ............................................ 17

IV

INTERVIEWS ................................................... 19
Introduction .................................................. 19
Participants ................................................... 19
Interviews .................................................... 25

V

RESULTS OF THE STUDY ........................................ 83
Introduction .................................................. 83
Guiding Questions ............................................. 83
Themes ...................................................... 84
Themes in Relation to Guiding Questions ........................... 89
Implications .................................................. 90
Conclusion ................................................... 91
Limitations ................................................... 92

IV

TABLE OF CONTENTS (continued)
VI

REFERENCES .................................................. 93

VII

APPENDIXES ................................................... 95
Appendix A-Interview Questions ................................. 95
Appendix B-Interviews ......................................... 97

V

CHAPTER 1
THE PROBLEM
Background
The job of the teacher has taken on many descriptions over the past years. Today
the job of the teacher is not just to facilitate learning;. A teacher'sjob description often
includes being a nurse, a social worker, a parent, a referee, an advocate, and much, much
more. This is due to many changes in society that have taken place over the years. One of
those changes has been the amount of children living in poverty. The U.S. Bureau of
Census reports that the poverty rates of children are currently higher than they have ever
been (Bureau of Census, 2002). This in tum leads to a larger percentage of students in the
classroom who come from low socioeconomic households. Why is this increase
significant? There has been a tremendous amount of research done that shows that a
child's socioeconomic status (SES) affects his/her overall cognitive abilities and
academic achievement (Bradley & Corwyn, 2002; Bracey, 1998; Ram and Hou, 2003;
Duncan, Yeung, Brooks-Gunn, & Smith, 1998). According to Vail (2004), "[children]
from high poverty environments enter school less ready to learn, and they lag behind their
more-affluent classmates in their ability to use language to solve problems" (p.12). It has
also been found that SES seems to affect the consistency of a student's attendance, as
well as how many years of education he/she ultimately completes (Bradley & Corwyn,
2002). Most researchers agree that there is usually a positive correlation between SES and
academic achievement.
But what about those students who come from low-SES homes and are still able
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to succeed? In fact, not only are many of them succeeding, some tend to be well above the
academic achievement standards. "While low-SES is highly correlated with low
achievement, some low SES students are academically successful" (Caldwell & Ginther,
1996, p. 142). Research has also found discrepancies within the correlations between SES
and achievement (Molfese, DiLalla, & Bunce, 1997; Caldwell & Ginther, 1996). The
issues have therefore become less oflooking at the correlations between SES and
academic achievement, and more oflooking at what factors of low-SES are contributing
to academic failure, and what factors are contributing to success in school.
Statement of the Problem
Why is this child still able to succeed in school? There are many times
throughout ones' career as an educator that it is appropriate to ask that very question,
especially when working with children of poverty. Molfese, Dilalla, & Bunce (1997)
found that home environment measures were the single most important predictor of
differences in children's intelligence at ages 3 through 8 years. In one recent study,
Duncan et al.(1998) found that " ... children in families with incomes less than one-half of
the poverty line were found to score between 6 and 13 points lower on the various
standardized tests" (p.408). However, even as many researchers have found that low
socioeconomic status (SES) is a determining factor in how a child will succeed in school,
many still agree that the affects of SES on learning achievement vary in few situations. In
a study which investigated the role of environment in the development of reading skills,
Molfese, Molfese, & Modglin (2003) were able to conclude that while SES scores of
children between the ages of 3 and 10 were consistently correlated with reading
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achievement, the correlations were not high. In fact, some of their results indicated that
SES scores were weak or insignificant correlates ofreading scores. Where is the
discrepancy coming from? Why are some students so clearly affected by their home
situation, while others are seemingly unaffected?
Significance of the Study
Just knowing that students come from low-SES homes is not enough. There is
first a need to know and understand what constitutes a low-SES household. Once this is
established, researchers have found that while some students come from low-SES
backgrounds, that doesn't necessarily predict that they will not succeed in school
(Molfese, Molfese, & Modglin, 2003; Caldwell & Ginther, 1996). By understanding what
type of home environment students oflow-SES are coming from, teachers can better
predict and understand student achievement in class.
Purpose of the Study
There is much research that exists to support the theory that SES affects students
learning achievement (Caldwell & Ginther, 1996; Battle, 2002; Duncan, Yeung, BrooksGunn & Smith, 1998). What remains unclear are what factors of SES determine if students
will succeed or not. The purpose of this study was to examine, in second grade students
who come from low-SES homes, the factors oflow-SES that affect students' overall
academic achievement. The research was guided by two main questions: (1) what are the
common factors of low-SES homes from which children are able to achieve academic
success and (2) do some low-SES children succeed simply because they are resilient and
would succeed no matter what type of home they were in?

4

Research Question
Some students, coming from low-SES homes, are able to maintain high levels of
success in school, while others cannot. Therefore, the main question to be researched is
what are the home factors of low-SES second grade students in a Central Washington
school that contribute to their achieving academic success?
Definition of Terms
The following definitions are offered to facilitate a shared understanding of the
technical words used in this thesis.
Academic Failure: Being at least one grade level below standard in reading, writing, and

math.
Academic Success: Being at or above grade level in reading, writing, and math.
Capital: The sum of one's household income (Bradley & Corwyn, 2002).
Low-SES: The socioeconomic status of a family whose income, when compared to the total

members of the household, is low enough for their child to qualify for free and reduced
lunch.
Poverty: The extent to which an individual does without resources (Payne, 1996).
Socioeconomic Status (SES): A marker for home environment based on household income,

parent occupation, and parent education.
Overview

In Chapter One, the overall purpose of studying factors of low-SES households was
discussed. The researcher gave specific background information of children coming from
low-SES homes. This discussion is explored much deeper in Chapter Two as the researcher
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analyzes previous research done in this area. Chapter Two will lay out the basic history of
SES in the United States and how it is best measured. It then includes research on how SES
affects students' abilities. Chapter Two then moves into a discussion about the factors of
low-SES.
Chapter Three defines the method ofresearch as qualitative, in which the researcher
interviewed a purposive sample of six second grade students' caretakers, from a central
Washington school district, who all come from low-SES households. All of those students
have had high academic achievement, and they also all qualified for the free and reduced
lunch program. The researcher interviewed the caretakers of the six students in order to
determine the low-SES factors of each home environment.
Chapter four analyzed the interviews between the researcher and the participants. In
that chapter, the researcher examined each of the answers given for six of the interview
questions. Chapter five then discussed the themes that emerged from the interviews given.
The researcher also discussed why these themes emerged and the implications due to the
findings.

CHAPTER2

REVIEW OF LITERATURE
History of Socioeconomic Status
Poverty rates of children in the United States are the highest they have ever been.
According to the U.S. Census Bureau, some 28.7 million children are living in poverty
across the United States (U.S. Bureau of Census, 2003). This is significantly more children
living in poverty than in 1995 when about 15.3 million children lived with families that
were stricken with poverty (U.S. Bureau of Census, 1995). As the rising of poverty rates
has continued in the United States, so has the debate on the effects of socioeconomic status
(SES) on children. It is clear that children coming from low-SES households endure trials
and unpleasant circumstances that are much more severe than those of middle or high-SES
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households, but to what extent does their socioeconomic status play a role in their cognitive
abilities and academic achievement?
In order to come to any conclusions, it is important to clarify how SES is measured.
There has historically been considerable debate on what factors determine SES. "The most
common debate of the proponents of SES has been between economic position and
economic social status" (Bradley & Corwyn, 2002, p. 3 71 ). In looking at these proponents,
however, psychologists have agreed that looking at the idea of capital may be a better way
of measuring SES. "Capital (resources, assets) has become a favored way of thinking about
SES because access to financial capital (material resources), human capital (nonmaterial
resources such as education), and social capital (resources achieved through social
connections) are readily connectable to processes that directly affect well-being" (Bradley
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& Corwyn, 2002, p. 371). Therefore, capital is summed up as being determined by
household income, occupation and parent education.
The cultural component of SES is also quite significant. Very often SES is simply
thought of in looking solely at financial resources. There is much research however, that
has found that one's cultural environment also plays a pivotal role in measuring SES. In her
extensive research, Payne found that one's emotional resources, as well as his/her support
system is vital in their lifetime success (Payne, 1996).
"Emotional resources are the most important of all resources because, when
present, they allow the individual not to return to old habit patterns. In order to move from
poverty or middle class to wealth, an individual must suspend his/her 'emotional memory
bank"' (Payne, 1996, p. 17). Emotional resources are what give individuals the strength to
move beyond their current situation, and to make better life choices.
A person's support system is also crucial to their well-being. Support systems go
beyond meeting someone's financial or emotional needs. Support systems provide
individuals with childcare when needed in an emergency, extra money when the paycheck
is too small, and answers to tough questions such as how to get to college or how to take
care of a sick child (Payne, 1996). Support systems also tend to provide individuals with
role models from whom they can learn (Payne, 1996).
Changes in family structure should also be considered in measuring SES. Ram &
Hou (2003) found in a recent study that "[compared] with children in families with two
original parents, those in lone-parent and stepparent families are at a disadvantage on every
measure of child outcome, even when their initial disadvantages and socioeconomic
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background are taken into account" (p. 309). Studies show that divorce or separation will
inevitably lead to a severe drop in family income and standard of living, and this often will
lead to families being forced to move into poor neighborhoods (Hetherington & StanleyHagan, 1999). When a marriage ends, more likely than not the result will be that the lone
parent must work extended hours outside of the home to make up for severe financial
drops, therefore spending less time with the children (Ram & Hou, 2003).
In sum, the majority of researchers agree that income, education and occupation
together best represent SES, while some others feel that changes in family structure should
also be considered. Bradley (1994) concludes that "the choice of how to measure SES
remains open. Part will be determined by the question being examined, part by the
practical considerations concerning the acquisition of data, and part by the population from
whom the data are collected" (p. 242).
Affects of SES on Students' Abilities
With the definition of SES more clearly defined, it is now important to discuss the
affects of SES on students' cognitive abilities and academic success. Several researchers
have found that SES affects students' abilities. In a recent study that looked at the affects
of childhood poverty on the life chances of children, results showed that correlations were
the highest between family income and children's ability and achievement. "Children in
families with incomes less than one-half of the poverty line were found to score between 6
and 13 points lower on the various standardized tests" (Duncan, Yeung, Brooks-Gunn, &
Smith, 1998, p. 408). The researchers in this article also cite the comprehensive study by
Haveman & Wolfe (1995), in which they found that family income is positively associated
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with educational attainment.
In another study, Caldwell & Ginther (1996) found that students from a low
socioeconomic background constitute the largest population of individuals considered to be
at-risk of not graduating from high school. They cite that the lack of academic achievement
is the best predictor of dropping out of school. Therefore, they reason that if dropout rates
are going to be lowered, strategies to improve academic achievement of at-risk students
must be formulated.
Many studies have also found inconsistencies in their results of the affect of SES on
student achievement. In a study that investigated the role of environment in the
development of reading skills, researchers found that in early childhood, SES factors were
consistently correlated with reading scores, but correlations were not high. In fact, they
even found that correlations were weak or insignificant in middle childhood (Molfese,
Modglin, & Molfese, 2003). Other researchers found that "[theJ effects of parental income
vary from one outcome to another" (Duncan et al.1998, p. 408).
While there is some research that disputes, or at least finds inconsistencies within
the fact that SES affects students' academic achievement, most researchers agree that
children are affected by SES. Perhaps most alarming are the findings that while SES seems
to affect all children in their academic achievement and cognitive abilities, it tends to be
most detrimental in the earliest years of development. Study after study reveals that
children are hardest hit by family economic conditions during their early years (Ram &
Hou, 2003; Bradley & Corwyn, 2002; Lindjord, 2002). In an article published in 1998
called, How much does childhood poverty affect the life chances of children, researchers
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discussed that family economic conditions in early childhood have the greatest impact on
achievement (Duncan et al.1998). They conclude that, "[family] economic conditions in
early and middle childhood appeared to be far more important for shaping ability and
achievement than were economic during adolescence" (p.406). Some other researchers
have also concluded that SES contributes to the overall academic achievement of children
(Battle, 2002; Irvine, 1999).
Low SES Factors
As the research has been conducted, there has been a considerable amount of time
spent on trying to find out why SES affects students' achievement. Bradley & Corwyn
(2002) found that the children from poor families have less access to educational resources
available to children coming from higher SES families. They have less chances of visiting
local libraries or museums, less chances of visiting any educational centers in their
communities or theatrical events. Constantino (2005) also found that children from highSES homes have more books in their homes than those oflow-SES environments. Children
from low-SES homes also tend to live in environments that are overcrowded, with many
siblings and many overall needs that must be met by their parents. This leads to less time
for their parents, usually their mothers, to spend quality time working with them to teach
them the basics needed for attending schools.
Bradley & Corwyn (2002) also found that high-SES parents talk with their
children more, engage them in more meaningful and deeper conversations, read to them
more, and provide many more teaching experiences. These parents generally try to get
their children to talk more, they encourage them to be engage in conversations with
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adults, and they tend to use richer vocabulary with their children. Low-SES parents are
less likely to purchase educational materials such as reading books or workbooks for their
children. They also fail to regulate the amount and quality of television their children
watch. Children from these homes are typically expected to sit for longer periods of time
quietly, and are encouraged to not interrupt adults who are conversing (Bradley &
Corwyn, 2002).
Other researchers have found that higher income is associated with a richer
learning environment. They find that " ...the quality of the home environment- its
oppmtunities for learning, the warmth of mother-child interactions, and the physical
condition of the home - account for a substantial portion of the powerful effects of family
income and cognitive outcome" (Duncan et al. 1998, p. 409). Low income parents tend
to have less opportunity for learning skills such as sorting, color naming, and counting.
This puts these children at a greater disadvantage than their peers before they ever enter
school.
Adding to the issues of low SES is the problem of changes in family structure and
its affects on the home environment of children. Ram & Hou (2003) have found that
parents' marital conflict will often lead to less involvement in their children's school
activities and inconsistencies in their style of supervision. Parents who are going through
a separation or divorce, tend to inconsistently supervise, control, and discipline their
children. They also found that the situations will most likely not be better off once the
lone parent is in charge of the family. "There is evidence to suggest that lone parents
make fewer demands on children, do not adequately monitor their behavior, and utilize
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less effective disciplinaiy strategies" (Ram & Hou, 2003, p. 311 ). These parenting
behaviors tend to be caused by longer work hours to make up for large financial drops.
All of these behaviors tend to have a negative affect on the academic achievement of
children. There has been some research, however, that disputes the effects of divorce on
academic achievement. In his research Battle (1997) suggests that once the marriage
dissolves and the conflict is no longer inside the home, the stress of the household goes
down. With less conflict at home, students are able to achieve more at school.
In sum, nearly all of the literature's authors agree that SES does affect students'
overall cognitive development and academic achievement. Where the literature is lacking
however, is in the discussion of students who come from low-SES homes that tend to
have high academic achievement. Research is needed in understanding why these
students succeed in school, when so many of their peers are unable to. Specifically,
research is needed in identifying any common factors within the homes of the
academically successful students.

CHAPTER3
METHODOLOGY
Introduction
The method of research in this study was qualitative. The study was designed to
investig;ate the different factors of low SES homes contributing; to academic success in
second grade students of a central Washington school. In order to discover these factors
the researcher needed to first identify the students who were living in low SES homes.
The researcher then needed to use interviews of the primary caretaker/s of these children,
as a means of ascertaining the factors of each home that may or may not be contributing
to the academic success of the participants. By recognizing the factors that aid high
academic achievement in the homes of students, educators will have a better
understanding of what children from low-SES situations are truly lacking in their homes
that are affecting their academic achievement.
Participants
The participants of this study were a purposive sample of six second grade
students who were all between the ages of seven and eight, and their parents. All of the
students were in the same second grade classroom. The school in which they attended
was located in central Washington. At the time of the study, the school served
approximately 450 students, in which 52% came from low-SES homes. The participants
were initially selected because the school had identified them as being qualified for the
free and reduced lunch program. All six of these participants were selected for this study
due to their high academic success, as they were all at least one trimester above the
13
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second grade standard. Three of the participants were females. The other three were
males. Five of the six participants came from homes in which English was the primary
language spoken. One of the participants came from a home in which Spanish was the
primary language spoken. The researcher felt that this would have little bearing on the
study for two reasons. The first being that the participant had received his education in
English starting in Kindergarten, and had had high academic achievement in English in
all academic areas. The other reason being that the researcher was bilingual/biliterate in
Spanish and would not have any difficulties communicating with the participant's
primary caretaker.
The persons interviewed for this study were the primary caretakers of the
participants. For the purpose of this study however, due to previous findings in research,
the researcher was particularly interested in interviewing the mothers of the participants.
Once the participants were selected, the researcher found that all of the participants'
primary caretakers were their mothers, with the only exception being that two of the
participants had both parents who carried the load of caring for the children. Therefore,
when interviews took place, four of the interviews were conducted with just the mother as
the primary caretaker. The other two interviews were with both the parents present and
partaking in the interview process.
Procedures
In order to select the participants for this study, the researcher obtained the free
and reduced lunch status of the entire class. From this list, the researcher then identified
six students who could possibly participate in this study based on their academic
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achievement in the second grade. Once the students were identified according to their free
and reduced lunch status and their academic achievement, the researcher then contacted
the primary caretakers of the students to ask them if they would like to participate in this
study by being interviewed. The researcher did not reveal to the caretakers that their
children were selected for this study due to both their SES level and their high academic
achievement. The researcher simply told them the purpose of the study was to see what
they were doing at home that was aiding their child in having such high academic
success. The purpose of this strategy was due to the researcher being sensitive to the fact
that the caretakers may not want to take part in the study if they knew that their SES had
been one of the identifying factors in their selection.
Once the caretakers agreed to participate in the interviews, a time and place were
scheduled to have the interview. The researcher interviewed the caretakers within two
weeks of them being asked to participate. The caretakers were given a choice on where
the interview would take place, based on where they were most comfortable. Four of the
six interviews took place in their child's second grade classroom. The other two took
place in the participants' homes. Each interview contained several questions that led the
caretakers to openly discuss different factors that may or may not be contributing to their
child's academic success. See appendix A. Each interview lasted a minimum of 45
minutes, with most of them going beyond an hour.
Research Design
This was an ethnographic study, in which the researcher was able to gain
perspective on the participants by interviewing their primary caretaker/s. The researcher
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had hoped to be able to observe the participants and their caretakers in their homes. Due
to several of the caretakers being uncomfortable with the researcher coming to their
home, however, the researcher felt it was more beneficial to build a sturdy rapport with
the caretakers, and have an in depth interview in which the caretaker felt comfortable in
the setting rather than the caretaker being too uncomfortable to openly talk about their
parenting strategies and other factors within their homes.
Once the setting was established, each of the caretakers was interviewed one-onone, in an interview format that was guided by the studies of Bogdan and Biklen (1992).
The caretakers were asked about twenty semi-structured questions designed to get them
talking about their lives at home. Some of the questions were asked to get the caretakers
talking about their relationships with their child, while others asked them to describe
typical routines at their homes. Even though the list of questions was the same for each
interview, some of the interviews included extra questions or questions asked in different
ways. Because the questions were semi-structured, sometimes the answers given would
lead the researcher and caretaker through territory that needed to be discussed more at
length, causing the researcher to ask more clarifying questions. Also, when a question
was asked to the caretaker but she did not understand the language used, the researcher
changed the wording to make it more understandable.
Once the interviews had been completed and transcribed into manuscripts, the
researcher then analyzed the data using a Bogdan and Biklen data analysis system. In
order to analyze the data the research first began reading through each manuscript and
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highlighting any words and phrases that seemed to appear in each interview. Once all
common words and phrases had been highlighted, the researcher then created a
spreadsheet that contained several different coded categories in which to categorize each
highlighted phrase. The coded categories were: Educational activities/materials, preschool, importance of reading, television, mother's occupation, mother's school success,
perceptions of children's educational success, extra activities, mother's education,
primary caretaker, stability in school, and homework/reading. Once this spreadsheet was
created, the researcher then placed each highlighted word or phrase into it's appropriate
coded category.
After first organizing the data, the researcher then used the Bogdan and Biklen
"Cut-Up-and-Put-in-Folders Approach" (1992). With this approach the researcher cut up
all of the highlighted words and phrases and placed them into manila folders that had
been labeled with the coded categories. The researcher then sorted the contents of each
folder, and recorded the common themes that emerged from the coded categories.
In order to protect the privacy of each of the participants, the researcher used
pseudonyms in any written documents, including the transcribed interviews, and this
research paper.
Measurement Tools
The researcher used the records kept by the school in which the participants
attended, in order to obtain their free and reduced lunch information. In order to qualify
for free and reduced lunch in this school district, the caretakers of the students attending
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the school, seeking to qualify for free and reduced lunch, must fill out a form that is then
reviewed for acceptance or declination of free and reduced lunch. See appendix B.
The researcher also used her own records of her second grade class, to see which
students were at least one trimester above the second grade standard. The researcher
primarily looked at the students' academic achievement in reading, based on their District
Reading Assessment (ORA) scores. In order to be at least one trimester above grade level
in reading, according to the DRA, the students needed to be at a level 24, at the time of
the interview. In this particular school district, according to the DRA, students in the
second grade should be reading between a range of 18 to 28. Level 18 is the level in
which they should enter second grade. To be at grade level, they must be at a level 20 by
the end of the first trimester, a level 24 by the end of the second trimester and a level 28
by the end of the third trimester. Therefore, at the time of participant selection, during the
first trimester, if the students were at a level 24, they were considered to be at least one
trimester above grade level.

Please note: Names and other PII were redacted from this chapter due to privacy concerns.

CHAPTER4
INTERVIEWS
Introduction
After the participants had agreed to be interviewed for this study, I grew excited as
I realized that while the commonality of each of them being from low-SES homes with
high achieving second grade students had led them to be eligible for this study, each of
them came from very different backgrounds. In the beginning before any interviews had
taken place it was impossible to even guess what might be similar between this group of
parents. As the interviews were conducted, each participant was asked about twenty semistructured questions. These questions were designed to get the participant talking about
life at home, so that their parenting practices might be able to emerge on their own.
Therefore, while many questions were asked during the interview, only a handful of these
questions will actually be discussed in this chapter.
Participants
There were eight parents who were interviewed for this study. One of the
participants was a single mother who had never been married, two of the participants
were single mothers who are divorced, one of the participants was married but did the
interview alone, and two of the participants were married who did the interview with their
spouse. Five of the interviews took place in English, and one took place in Spanish.
Participant A

Participant A is
old daughter,

.

is a single parent. She has one child, her seven-year-

, and they live together in an apartment.
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has never been married,
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and

's father is not a prominent figure in her life. They survive each month with a

take home check of about $1900.
salaty and

was selected to be interviewed based on both her

's excellent school performance.

When she had first been approached about being interviewed,

had instantly

agreed to take paii in the study. In the days that followed however, I found myself talking
with a very hesitant person. When asked about her reservations of being interviewed, she
confessed that she wasn't so nervous about shai-ing information with me, rather, she was
uncomfortable with me coming to her home. I let her know that I wished for her to be as
comfortable as possible, and that when I suggested that the interview take place in her
home I had just assumed that she would be most comfortable there. In the end, we
ultimately decided that the interview would take place in her daughter's classroom one
day after school.
and I talked for several minutes before the interview even began. She is a
young woman in her early thirties, who seemed to just want to talk. So we chatted about
her work, her friends and how things were going with her daughter,

, at school and at

home. I was intrigued by the overshadowing difference between her words and her
demeanor. The words that she spoke were confident and self assured, and yet her eyes
were filled with a sadness that I could not ignore. Also, her facial expressions spoke of a
story different than what she was saying. She was lonely and entirely unsure of herself as
a parent. While she did not speak of these things before the interview, many of them
began to present themselves more clearly throughout our interview, especially as she
would pause to collect herself as she had begun to cry.
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Participant B

Participant B is

.

is married and has three daughters,

, all of whom attend the same school.

i, seven, is in my class.

,

, and
and her

husband have been in a rocky relationship for several years, finally marrying about 3
years ago. He is the birth father of
been named for

.

has a different father, and no father has

. The five of them live in a subsidized apartment.

is the

primary caretaker of the children, as well as the primary income earner. This family
survives each month on a welfare check, and the paycheck that
month. No income was noted in our school records, although

brings home each
works about 20-25

hours a week at a minimum wage job. It is important to note as well, that this family has
been a part of this particular school district for four years. Throughout that time,

has

attended four different schools. According to the district's records, this is the first year
that they have been living in their own place. Previously, they had always been listed as
being homeless.
income and

was selected to be interviewed based on both her family's monthly
's high academic achievement.

was thrilled to be interviewed by me. She was openly honored that her
parenting is affecting

's academic performance positively. Despite her initial

excitement, she did not show up to the first three interviews that I scheduled for her. Her
job had just moved locations and she was suddenly working more hours than normal. We
finally were able to do the interview the fourth time we scheduled it. She did not want to
be interviewed at her home because she was afraid she would not be able to concentrate
because of the girls, so we did the interview at the school.
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ruTived for the interview, she was again very excited. We spoke

When

. She explained to me that they had just

briefly about her work at

opened a new store, and she expressed some concerns about her girls not having their
mom at home as much as they normally do. She seemed exhausted, but she also acted like
that was normal to her.
Participant C

Pruticipants C ru-e maJTied couple
and a daughter. Their daughter,

and

. They have two children, a son

, is in my second grade classroom. They live together

in a house. They view each other as equally involved with their children.
full time job in which he makes about $2000 a month.

works a

works prut time and brings

home about $200 a month. They were selected based upon their low monthly income and
doing very well in school.
and

were both very excited about being interviewed. They also really

wanted me to come to their home. They felt that they would be most comfortable in their
own environment. When I first got to their house, we just sat and chatted for a bit. They
have a small three bedroom home that was impeccably clean. Their house sits on the
comer of two very busy streets, and the sound of cru-s going by was very distracting to me.
They were both very relaxed, and just finishing up dinner when I ru-rived. Both of their
children were present when I arrived, but were quickly asked to leave the room. They
seemed excited to be able to share what they do as parents, that helps their child be
successful in school.
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Participant D
Participant C is

.

is a single parent. She has three children,

,

. She and her husband divorced several years ago and the four of them

, and

have since lived on their own.
an apartment and

and her children live in

, seven, is in my class.

is the primary caretaker of the three children.

has always

attended school at the same school. This family survives each month on a welfare check,
and although

works about 40 hours per week, no income was noted in our school

records
was happy to be interviewed for this study. She was quick to let me know
that she did not want it to take place in her home, but that she would come to the school
to be interviewed. Upon arriving at the school she was very ready to talk until asked to
sign a release form. This form was designed to let her know that her privacy would be
honored and everything said would be confidential, but she was afraid that I would sell
her words and name to a newspaper. After several minutes of us talking this through, she
finally decided that she could continue forward with the interview.

Participant E
Participant E is

.

is a single parent. She has three children,

,

is in my second grade

and

, all of them attend the same elementary school.

class.

has been married once, and she and her husband have been separated for two

years.

is the primary caretaker of her three children.

's paycheck is about

$1900 a month, and her husband does not have employment so they do not receive child
support. They have not received child support for about one year.

was selected to be
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interviewed based on her low income and
When I asked

's high academic achievement.

if she would be willing to participate in this study she was

thrilled. She has a tremendous amount of confidence in how she is raising her children,
and she wanted to be able to share with me what her parenting strategies have been.
When asked about where she would be most comfortable being interviewed, she quickly
said that the school would be the best place. She was worried about the chaos of all of her
children being around while she was trying to talk with me. She also had to do a lot of
planning in her schedule to be able to find some time to be able to have the interview.
Ultimately, we met one afternoon when she did not have to work. Her children came with
her, and played outside on the playground for most of the interview. She was very
relaxed, and laughed several times throughout the interview.

Participant F
Participants F are a married couple,
son,

, and two daughters.

and

. They have three children, a

is in my second grade class, and he is the only child of

the three who is in school yet. They all live in a house, and
themselves as the primary caretakers of their children.
he earns about $3160 a month.

and

both view

works a full time job in which

does not work, but is attending a junior college to

get her AA. They were selected to take part in this study because they qualify for free and
reduced lunch, and because
When

and

has high academic achievement.
were asked to take part in this study, they were hesitant but

willing. They spoke openly about the fact that they did not view themselves as having an
impact on their son's high academic achievement, but they did feel it was important to
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contribute to the study any way that they could. They felt they would be most comfortable
being interviewed in their own home, with both of them being present. So we scheduled
the interview for an afternoon after

got home from work. All of the children were

present throughout the entire interview. Their home was quite small, but very clean, and
there was an abundance of children's books and activities clearly visible in their living
room.
Interviews
As each participant was interviewed, they were asked about twenty semistructured questions that were designed to get them talking about what their lives at home
looked like and why their lives were the way they were. Because I was constantly
monitoring the participants as they were being interviewed, some of the questions were
asked in a different way in order to get the participant talking more. Throughout the
interviews, it became clear that there were some questions that were being answered in
similar ways by every participant. Therefore, while there were 20 questions asked, in this
chapter only seven questions will be discussed in great detail. Those questions are: (1)
How often does your child do educational activities at home? Reading, math,
workbooks ... ? How often do you participate in those activities with your child? (2) How
much time does your child spend watching t.v.? (3) Did your child attend preschool? (4)
Who would you say is your support network? (5) Describe your relationship with your
child... What do you typically do most often together?(6) How far did you go through
school? Did you feel successful in school? (7) In regards to your child's academic
achievement, what do you see as your most important role?
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Question I: How often does yonr child do educational activities at home? Reading,
math, workbooks ... ? How often do you participate in those activities with your
child?
During my previous research, I had found that children coming from low-SES
homes have less access to educational resources than those coming from higher SES
homes. Research also showed that they typically spend less time doing educational
activities, and their parents spend significantly less time helping and supporting them in
their academics. This question was designed to get the parents talking about all of these
issues. As is seen in the interviews, this question was asked in several different ways,
even in different contexts, depending on who was being interviewed and what they had
already said.

Participant A
The role of educational resources and influences in
achievement first became apparent as
While

's high academic

described a typical evening at their home.

began to display her uncertainness on how she is as a parent, she also

revealed the amount of time her daughter spends participating in educational activities
when they are at home.
I: Ok. And how, as far as educational activities, how much time does she spend
doing that kind of stuff, like reading, writing, math ...
P: It is just so hard to say, because you don't actually sit down and ok lets do ...but
a lot of things that she does is related to that [educational activities]. Um, I'm just
thinking on the weekends, especially lately, you know again she loves to play
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school. And so often times in doing that she'll be writing out lessons, or she'll be
reading to her students, or she'll, you know as a pretend sort of thing, she does
that quite a bit. Often times she's on the computer playing educational games on
the computer. Um, I don't know ifl can put a time on it, weekends, probably a
good half of the day. Um,just interacting in a play form and then on school days
we usually don't have a whole lot of time for that by the time we get home and go
through the normal routine. In the evenings usually she'll spend about 45 minutes
just doing her regular homework from school.
I: And how much time do you spend helping her, or does she need help?
P: When she's done with her math, she'll bring it in and I'll circle the ones that
she has to do over again. We've been interacting with her spelling words. And
reading she does pretty much by herself. It's weird talking to my daughter's
teacher about that. (As

speaks about this, she begins to get emotional, and

she pauses to collect herself).
I: She's doing very well in school.
P: (She begins again with an agitated undertone). But she does her homework
every night. And she does her reading most every night. Sometimes we have extra
curricular things going on. I would say that I help her ten minutes out of the 45
minutes, just checking her work and going over spelling list and ...
It is clear from what

has said that

spends an enormous amount of time at home

being involved in some sort of educational activity. While she describes what she calls
"playing school" she also reveals that during this time

is writing, and reading, and
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teaching others what she knows. This also gave me some insight to how much
enjoys school, as she even wants to pretend she is in a school setting when she is home.
She also discusses her playing math games on the computer. So not only is
participating in these activities, she clearly has access to different educational materials
such as books, writing materials, a computer, and math games.
Apart from the weekend playing that leads
activities,

to be involved in educational

also discusses the amount of time spent on her homework and reading.

estimated that

worked on her homework and reading for about 45 minutes each

night.
Participant B
As

and I talked, there were several angles to how educational resources and

influences are presented to

. The first of which is the expectation for doing

homework.
I: How often do you do educational activities with

, like homework, reading

with her?
P: Well whenever I'm home at night or on weekends we always go over whatever
she's done. I always correct it, I won't fix it, it's up to her whether she fixes it or
not. But her homework is her own. We read quite a bit. I can't say exactly how
much time, but we read.
While it appears that getting homework done when Mom is gone may not be the highest
priority, it is clear that when she is home,
She is also clear about the fact that she makes

will be doing her homework and reading.
take responsibility for her own
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learning. She is definitely a support for her, but she is unwilling to take on

's learning

for her.
From her comments it was clear that

does her homework most of the time.

She also discussed that they read regularly. Because of their background, I was curious to
know what type of educational resources they had in their home. I was truly surprised by
her response.
I: And do you guys read what's brought from school?
P: We read what's brought from school and then their own. They have quite a
library. Encyclopedias, dictionaries, along with chapter books, and picture books.
I: Oh great.
P: Educational, I have a bunch of books on presidents and they like.
I: Oh I bet they love that.
P: They love their books. My older two have their own library, and my youngest
has her library in her room. And it's up to them to read.
This response was so unexpected to me. Not only do they read, but they have a large
amount of books in their home. And while she ultimately says that it is up to them to do
the reading, the power of having the resources so readily available to them is amazing.
Participant C
As we began our interview, it became obviously clear within moments that
and

take their children's education very seriously. While admittedly, they live very

busy lives, they also show consistency in academics.
I: So ... how much time does

spend doing educational activities?
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Pl: A lot. Probably, I'd say, two hours a night.
P2: At least two hours a night. And that's, you know on the weekends, it might be
a lot longer than that. But, because she's messing around all day long with things.
Pl: I'd say maybe 13 hours on the weekends.
P2: And mainly that's her because we're not pushing that on her. Hey you gotta
do this, hey you gotta do that. She's they type that she just loves to be busy. And
to her that's almost relaxing. After the organized chaos of the week. And her
personal time.
I: And how much time do you spend with her doing that kind of stuff?
Pl: Educational? Depends on what it is. Sometimes I will dive in and help. I
mean, guaranteed in the hour of homework she does every night I am there with
her, at least about half of that. I mean the educational art stuff that we do is
always together. Especially the art, that's always stuff that we have done together.
I: What does

like to do most at home?

Pl: Spend time with the family and academic stuff.
P2: And that's not just a phase or something's she's gone through most recently,
this has been for a long period oftime.
Pl: The minute

got in school, she's been this way. Academics and crafts

have been her life since she's been able to do them.
It is clear from this discussion that

has many educational materials available to her.

She also has parents who are involved in what she is doing, and support her in working
on academic material. So not only is there an availability factor, she knows she will be
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spending time with her mom if she's working on these things. They have very obviously
equipped her well. Therefore, when spare time hits, she still wants to do academics, and
therefore is keeping herself a very engaged learner for the majority of the time.

Participant D
The role of educational resources and influences for
when

discussed with me the things that
I: What does
P:

first became apparent

likes to do at home.

like to do most at home?

loves to write, this he likes, just like reading. He likes to read a lot too.

This like I said, he makes up stories and then he writes them. At home, he likes to
play and everything, but he spends very little time just playing compared to how
much time he likes to read and write stories. He loves to write big stories and
make drawings to go with them oflike flowers or boats. He loves to do this stuff.
When he was in Head Start the teacher gave him a box full of books, colors,
scissors, everything, and we kept that stuff.
I: And does

play with his sisters?

P: He does play with the girls, but at times he just wants to play by himself. He
really tries. Oh, another thing he likes to do is make maps. He makes maps of the
city. He draws the mountains, roads, the train tracks, the river. He loves to do that.
I: How much time do you spend with

doing educational type things?

P: On Saturdays and Sundays I'm with them all day. Especially Saturday.
Saturdays are when he and I will read the books he brings from school together.
And he'll ask me things like, Mommy why did that happen? He spends a lot of
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time asking me questions about things like why the leaves fall from trees.
It is clear from what

had to say, that doing educational activities is a huge part of

's life. It was easy to take away from this part of our conversation that they did not
have as many resources as some of the other participants, but what they did have
used on a regular basis. They also spent a lot of time talking with each other and doing
things together, showing how important

felt her involvement is.

Participant E
The importance of education in her children's lives first became clear when she
spoke about their evening routines. As

described a typical evening at their house,

the importance of routine and structure was emphasized over and over again.
I: So what would a typical evening be at your house?
P: Depending on what is going on after school, after I get off work, somebody has
riding lessons or hockey practice, or whatever. Right now we have hockey
practice on Wednesdays, so other than that they walk to daycare after school. And
then I pick them up usually between five-thirty and six. And they go home and do
their homework while I fix dinner. So they sit at the kitchen table and do their
homework and I'm cooking dinner so I can help them at the same time, and then
they eat. And then they get in the bath. And the clocks are all set fifteen minutes
fast so that they think it's eight and it's really only a quarter to eight. And so they
go to bed at eight every night. And then setting the clocks a little bit fast allows
me some time to brush their teeth. Everybody makes fun of me for it,
but...(laughs). But at least it works and they don't know that the clocks are set fast
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so (laughs) ... Yeah seems to work. I get in a bit of a panic if they are not in bed by
eight. Like, because I think that if they don't get enough sleep, like I think sleep is
totally crncial. And I try to go to bed at nine. So it's important to me that they go
to bed at eight.
herself poked fun at her insistence of extreme structure each evening, she

While

also gave tremendous insight into what she feels is important for preparing her children
for school. The first of which is setting time aside each evening for the children to do
homework. Not only is the expectation that they do their homework, but that they do it in
the same room as her, so that she can see that they are doing it, and also so that she can
help them do it. She also speaks of the importance of sleep. She wants them to have
enough sleep each night in order to be prepared for school.
It is clear from

's explanation of their evening routine, that they do not have

much extra time on their hands at night. While she points out that homework is a priority,
she doesn't mention any other educational activities that

might do when he's at

home. When asked about these types of activities, this is what she had to say:
I: How often does
P:

do educational activities.?

does lots of reading and writing. He has lots of books, and sometimes I

can't get him to do anything else besides read. Even in the car that's what he's
doing. Or math games. We have lots of games that he can play for math and he
loves playing them.
Clearly,

does educational activities at home. He also has them available to him for

when he wants to do them, especially books.
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Participant F
As I sat in

and

's living room, before we even started the interview, I

could see that they had educational materials available to

. There were bookshelves

full of children's books and encyclopedias, as well as, games and puzzles. Although they
didn't initially feel that they had played a role in his educational success, just by having
so many available materials, they seemed to be very aware that education was important.
When asked about how much time he spends using these materials, this was their
response:
I: And how much, as far as

and school work and educational type stuff, how

much time does he spend do that kind of stuff?
Pl: As far as outside of school? Probably a good five hours of stuff a week.
Whether it's just sitting and looking at a book on his own or reading to his sisters.
And he's got a bunch of other types of educational toys that he'll get into. It's kind
of an off and on, yeah I guess you could say about five, six hours. I mean
including his homework that he does outside of school.
With an estimate of five or six hours a week, it seemed to me that doing educational
activities was a very big priority. That would average out to less than one hour a day per
week. What was clear however, was again that they had a whole lot of resources for him
to use ifhe chose to.

Question 2: How much time does your child spend watching t.v.?
Research had also pointed out that children coming from low-SES homes
typically spend too much time watching television. This again is in comparison to those
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children coming from higher SES homes. Researchers also pointed out that the time spent
watching television was usually unsupervised, allowing the children to watch shows that
were not age appropriate, as well as being limited in educational value.

Participant A
In talking to

about the amount oftime

activities, she also shared with me the amount oftime

spent doing educational
watched television each day.

I: So if you had to put an hour time frame on it, about how much time would you
say she

spends watching t. v.?

P: On a typical school day?
I: Like a daily...

C

P: Oh, a couple hours.
I: And then, what does she like to do most, at home?
P: She likes to play school a lot. She loves listening to her music in her room.
She's way into Polly Pockets. She plays really well by herself. So, she entertains
herself doing whatever. Often times like you know, how much time does she
spend watching t.v.? You know it's hard to say because it's often on, but a lot of
times she's not really watching it, she's doing other things, so she's in her room,
or she's, so, there's a lot of different things.
I found it interesting that while she spoke about t.v. watching,
when she had first spoke about

stopped to clarify that

watching t.v., she really was speaking about how

much the television set was actually on, not necessarily meaning that it was being
watched the entire time. This is an important clarification to make, as there is quite a
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difference between sitting for a couple of hours just watching t.v., as opposed to having it
on for background noise.

Participant B
and I also discussed the amount of time that

spends watching

television.
I: How much time does

spend watching t.v.?

P: About 30 minutes right after school. If they get their chores done, homework
and everything done then they after dinner could watch more. But it depends on if
they get everything else done. It's like between after school and bedtime there
isn't much time.
I: What does

like to do most at your house?

P: Well it depends on her mood for the day. Some days she wants to sit there and
play house or school with her younger sister. Other days she wants to sit down and
draw. She's my one who would like to, and tries to watch t.v. as much as possible.
She's definitely a t.v. watcher, so when she gets a chance she will just curl up and
watch t.v.
I really appreciated

's honesty about

's habits because it gave me such great

insight into her motivations at home. From what
spends watching television, my inference is that

said here about how much time
probably watches much more

than 30 minutes each day. However, given the nightly routine when Mom is home, I
suspect she doesn't watch more than an hour on week nights.
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Participant C
As

and

spoke about the amount oftelevison watched at home, they

clarified, as Participant A had done, that they found there to be a difference between the
amount of time the television is on, versus the amount of time it is watched.
I: How much time does

spend watching t.v.?

Pl: In a week? It depends on the weekend.
P2: When you say t.v., because

may have the t.v. on to have some noise in the

background, but she never sits down and actively gets into a program.
Pl: That part of it, maybe two hours.
P2: Most of it is just to have noise in the background. Part of it is to block out all
of the cars and the noise around our house. So it's kind of a habit in a way. But
it's not a habit that you've just got to watch it when it's on. She, the majority of
the time, this whole area is covered with markers and pens and paper and all her
work books, activity books. So even she's the type who can do it all at the same
time. She really doesn't make it a priority to watch t.v. She's more interested in
whatever she's doing.
Pl: Her shows she watches on the weekends probably amount to five hours.
Clearly, it is not a major priority for

to be watching television for long periods of

time. From their response we can also see that they have an abundance of educational
materials available to

. What is even more interesting however, is how the amount of

time watching t.v. is compared to the amount of time doing educational activities.
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Participant D
also spoke with me about the amount of time that

spent watching

television. Interestingly however, she spoke of the important role that t.v. had played in
helping

with learning English.
I: Does

watch television?

P: Yes. This has actually helped him a lot. He watches what is happening on the
television and tries to imitate exactly what he hears in English. And he learns a
lot. But, everyone always told me that kids shouldn't watch many shows of like
Power Rangers and that type, then he got to kinder, with Mrs. O'Neil, and he was
a child that watched a ton of Power Rangers, and shows like Sponge Bob and the
Survivor. But he always wanted to learn. Always he would ask me things like,
Mommy when are we going to make bread together? And it's important that he
treats his teacher with respect.
I: How many hours a day does

watch television?

P: He watches like, during the week he doesn't have time because when I pick
him up from school it's already 2:45p.m., then we arrive home, I make him
something to eat, because I don't like to send them to the babysitter without eating
first. And then, I take them to the babysitter. He maybe is able to watch about 30
minutes a day.
I found it fascinating that while many people view television as a negative influence on
children because it takes time away from them in which they could be using their minds
in a more healthy way,

felt the exact opposite. Watching televison, whether
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educational or not, has been a tool for

in learning English.

Participant E
Throughout our interview, I noticed that television was not mentioned at all when
discussing her family's nightly routine. Was this a purposeful oversight on
or is television watching a priority for
I: How much time does

's part,

?

spend watching t.v.?

P:None.
I:None?
P: In fact it's interesting because I said to the kids, you know we're paying for this
cable and we don't even turn the t.v. on, I think I'm going to cancel it. And I
expected them just to freak out on me and be like, ah, don't do that. You know?
And um, I didn't do it, and about a month later they said mom I wish you
wouldn't have canceled the cable because we want to watch Sponge Bob, and I'm
like, I didn't cancel the cable I never did it. (Laughs). So anyway, they don't
watch t.v. On the weekends once in a while the t.v. will be on, but we're usually
so busy, we do things, you know we go places. Um, my family all lives in Jersey
so often times we go visit them on the farm. So, I would say in a month's time, he
maybe watches one hour oft.v. in a, well, actually ifwe put a movie in. That's not
true cause sometimes we rent movies for the weekend. So he maybe watches a
total of four hours oft.v. in a month. But he plays his x-box. He get a half hour a
night to play his x-box. So, I don't really like the t.v. thing. I can't sit still, to
watch it even. I used to watch Friends, but now it's gone. So he doesn't watch t.v.
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I: What's his favorite thing to do?
P: Play his x-box. Yup definitely.
Clearly, television not being mentioned was not an oversight.

definitely does not

emphasize an importance in watching it, and therefore her kids don't need to watch it
either. The X-box is another story however. She does allow

to play his x-box for

thirty minutes each night, which takes the place oft.v. However, even as this allowance is
made, she is still very structured in only allowing him to play his X-boy for a certain
amount of time, 30 minutes.
Participant F

Armed with the amount of hours spent on educational activities, I was again
curious about the amount of time

spends watching television.

I: And t.v. watching?
Pl: I try to limit it to a half hour to an hour at the most a day. That's like the most
that I try to average at least for him because the fact that he's gone at school all
day and you know for the most part his sisters will watch a show during the day
time and then they'll go in and watch with him. So I try to keep it at one show and
then it goes off and it usually last a half hour. I mean he'll sit and he'll watch
some of the shows that we watch at night, but for the most part it's not really ...
P2: He probably watches at least an hour a day ...
Pl: Football, you know he'll watch the sports channel with Daddy.
P2: He watches the news.
Pl: Yeah he does watch the news which is kind of interesting. He will sit and
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watch the news if I have it on.
So

does watch television, but like so many of the other participants, it is very

limited. His parents are aware of the content of what he watches, as well as how long he
watches it each day.

Question 3: Did your child attend preschool?
Research shows that part of being successful in primary school is being prepared
when starting kindergarten, for many low-SES families, preschool is not an option,
however. This question was a little bit different than the rest of the questions asked.
During the interviews, every participant discussed their child's attendance of preschool,
but many times it was spoke about in the context of another answer. Therefore, in some
of the interviews the question was never asked, but an answer was provided.

Participant A
I also spoke with

about if

had attended preschool. This is what she had

to say about that:
I: Has she always done well in school?
P: Yeah she has. I think that a big part of that is an early education. She was in
preschool for two years and she had only a half day in Kindergarten, and they
didn't focus on a whole lot, it was kind of, a you know, the Oregon education
system, but I think that having that background and not having huge amounts of
responsibilities in Kindergarten helped out a lot. I don't know, does that make
sense? But, I was really fortunate to get her in the ECAP program, so she had two
years of that.
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I: What is ECAP?
P: It's just like Head Start, it's Early Education Assistance Program. It's exactly
like Head Start, but it's state funded instead of federally funded. So, it was a
wonderful program. While I was going to college. Excellent teachers and it was
awesome. Yeah, it was amazing.

In listening to

discuss her daughter's preschool I was very impressed with how she

attributed her daughter being ready for school because she had attended her preschool
first. This, to me, was an excellent example of how

had wanted her daughter to do

well in school from the very beginning.
Participant B
I was also curious to see if

had attended preschool. The answer came when I

asked about her family.
I: Do you have extended family that lives around here?
P: No. Just like I said, their old preschool teachers who have become their adopted
aunts.
I: And can you talk about that a little bit, as far as the time that they spend with
them?
P: Um, they kind of do some of what we can't. Like taking them out places,
sometimes out to dinner or just to show them a little bit different stuff than we can
show them. Like one of them has taken them out on the Garden Tour, and just,
they still follow our rules and everything that we've made at home, but then they
just then do a lot of other things. They do a lot of arts and crafts and stuff that can
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cost money. They also bring them books to have at home. And a lot of time they
actually take them one on one so that they have separate time away from their
siblings. Because they definitely get sibling burn out.
What an incredible support this family has! Not only is

aware that she and her

husband cannot provide for their daughters the way they should, they have found their
own resources in their preschool teachers who can give the girls what they cannot
provide.

's "aunt" gives her the resources she needs in her home, as well as access to

educational activities outside of her home. This is extremely powerful in giving
opportunities that she can connect to her learning in school. It is also important to note
that even though she doesn't ever directly discuss it, each of her girls has attended
preschool.
Participant C
It became obviously clear within moments that

and

take their

children's education very seriously. Their commitment to this is apparent throughout the
entire interview. It first comes to light however, as they speak about their choice to keep
their children in one elementary school and to also have them attend preschool.
I: Have you moved often?
P 1: Yes we have, over the years. We lived in

for four and a half years.

P2: But since the kids, in college we moved a lot. Do you want to know how
many places we've lived?
I: Actually the point of that question is more looking at how many schools your
kids have gone to.
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Pl: They've gone to two.

went to Lewis Elementary, and

went to

preschool for two years there. Then we moved down here in time for him to start
first and she started Kinder.
I: So

has been in the same school from Kindergarten on?

P 1: And that is something that we said no matter what we did once the kids got to
first, we'd stay here through elementary.
P2: We'll do what it takes to keep them in one elementary. That was the goal that
we had made as a couple before we started having kids. We weren't going to drag
them around to different schools and have them establish different friendships and
then almost be cut short. We just didn't want them to be in that position so that's
why we live here. And we do think it's important for that aspect, so it's a priority
in our lives.
Their passion about their commitment to their children literally jumped out at me while
they spoke about not wanting to move their children around to different schools. They
also mentioned that this was a decision that they thought out before they even started
having children.

also makes a point of mentioning that

attended two years of

preschool as well. Again, demonstrating that they were thinking about her future, before
she ever began attending elementary school.
Participant D
and I also discussed
I: So has

attending preschool before starting Kindergarten.

always been here at this school?

P: Yes. He went to Head Start for two years and then he has always been here at
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this school. When he was in Head Start the teacher gave him a box full of books,
colors, scissors, everything, and we kept that stuff.
From what

had to say, it was clear that she had wanted

to be prepared for

's preschool teachers had bought into helping

Kindergarten. It was also obvious that

this family with educational resources. They were able to provide them with much more
than they could have gotten on their own.

Participant E
also spoke with me about getting her kids prepared for school before they
even started. She felt it was important for her children to be ready for school when they
entered into Kindergarten.
I: Did

attend preschool?

P: Yes. He went to preschool for two years, Head Start. All of the kids went to
Head Start. I didn't want them to be too overwhelmed when they finally started
school.
So not only is she concerned about how well

does in school now, she was always

wanting him to have a positive experience in school. From the beginning,
demonstrates the importance of education on her children's lives.

Participant F
and I also discussed the fact that

went to preschool. Interestingly

enough, as she spoke of this topic, she again discounts the idea that it may have been an
important step in getting him prepared for school.
I: Did he go to preschool?
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Pl: Well, he went to a four-year-old preschool, it was a school district preschool
program at the elementary school and it was just a half day. But there wasn't
anything too academically important. I mean they did their art stuff, and had their
story circle time.
I: And before he went there, did you spend time with him doing academic stuff?
Pl: He, um, he did little workbooks at home. But it was just on a whim. He got a
couple of them I think for his birthday or Christmas, and so we'd sit and try and
write all his letters or whatever. They have stickers. And so if he did his work
he'd get a sticker, and that was his incentive for working on them. I pretty much
told him I wasn't going to sit with him and do them all with him, I would show
him how to do the first one, and then he could do them. And then when he got a
new one, he could come and ask for help. So he would have to figure it all out on
his own.
Even though she made it sound like preschool had not done much academically, she did
speak about other activities at home. What was interesting as she spoke about this
however, was how at one point she said that they sat and worked on stuff, and then she
said that she did not work with him too much and that she let him do it on his own.
Clearly though, he has nearly always had academic materials available to him.

Question 4: Who would you say is your support network?
It was very important to me, to find out who was supporting each of these
participants. As I spoke with each of them, I began to realize that in some of their
situations, it would be nearly impossible for them to be making it on their own. As the
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answers varied, there were also many commonalities.
Participant A

Having a support system was something that
to see what had gotten

discussed briefly. I was curious

to where she was as a parent. While previously she had

discussed the benefits of her teamwork approach to getting through each day with

,I

could also sense that the burden of being a single mother and sole provider for her child
was quite heavy. I felt it was necessary to know if she does everything on her own, or if
she has a support network to help her out. What I found to be quite interesting was the
fact that

has made a connection with someone who mentors her in her parenting.

I: Do you guys have any extended family nearby?
P: No. No. My mom's in

. And I have a sister in

and a sister in

. But immediate family .. .! have a couple or aunts, an aunt and uncle here but
we're not really that close. And the cousins, we don't hang out as a family. No.
But I have a lot of really close friends that are like family though. So, that makes a
difference.
I: Yeah, absolutely. That was my next question, who would you say is your
support network?
P: Oh man. There's all ofmy friends. I have an adult lady, you know, she's in her
fifties. But she's kind oflike my second mom. I can go to her with any ofmy
problems, and she is constantly giving me advice about

, and work, and ...she

just helps me out a lot. So, you know, and all my friends consider her kind oflike
a mom and I'm going over there for Thanksgiving. So I have a huge amount of
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really close wonderful people in my life.
I: Oh that's awesome.

Participant B
was also willing to share with me that

goes to her "aunt's" house at

least once a week, usually spending the weekends there. Just as her auntie plays a large
role in providing
of

with educational material and opportunities, she is also a huge part

's emotional well-being. It gives her some time with someone who loves her, who

is able to give her undivided attention.
's aunt plays an important role in

's life as well. Not only does she

provide for her daughter, she is also there for

when she needs her. As she speaks

about her, she also refers to "their aunts." One of the aunts was both
preschool teacher, and one of the aunts was

and

's

's preschool teacher.

I: Who would you say is your support network? As far as like family or friends ...
P: Just their aunts. Whenever I am needing to talk to someone about the girls, I
can go to any of them and they will help me. It's just nice to be able to talk to
somebody whose been there before. Occasionally I may talk to my manager at
work. Like, what did you do when your kids started doing this? You know, type of
thing. But, occasionally I can talk to their doctor about some things. But that's
basically it.
It is clear that these preschool teachers have played a huge role in this family's life.

Participant C
I was curious to see who

and

's support system was. Armed already
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with information about their extended family living near them, I wanted to see if their
family supported them.
I: Do you have extended family nearby?
Pl: We've got all the grandparents, all the aunts and uncles, and actually our aunts
are here in town that they know. Because
lives in

's sister lives in

, my brother

. But as for extended, they spend quite a bit oftime with family. They

always have had family around them.
P2: They're not used to not having family around. Or being involved in all the
aspects of extended family life and I guess that could relate back to the chaos
factor. Running around to help the rest of the family.
I: Who would you say is your support network?
P2: Each other. First and foremost.
Pl: Yeah, I mean, we bounce everything off of each other.
P2: Yeah decisions aren't made one without the other.
Pl: And we don't go outside of us to make those decisions.
P2: I mean for those few ... but as far anything else, we go to each other.
P 1: If it's big, we go to each other. We balance everything out.
As they discuss their family being around, they make it clear that this family is a large
factor in their lives. They are very involved with their entire family. Interestingly enough
though, when it comes to a support network, they recognized themselves as being the
majority of each other's support system.
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Participant D

Knowing that

is a single parent of three children, making it on her own, I

couldn't even imagine the burdens she felt. Not only did she have to worry about her own
work, she had two children in school and another in preschool. I was very curious to see
who her support network is.
I: Who is your support network?
P: The only person is my sister. She is married and her husband is a mechanic.
She always is the one helping me, especially since I don't have a means to help
her much. She helps me with the kids when I have an appointment or she helps
me with the kids when we go to church.
I: And when did you come here to the States?
P: I came here with my kids' dad and we lived in

. We had a lot of

problems and then we separated, and I wanted to return to Mexico. But, my sister
told me not to go. That she could help me out here, and that I could find work.
I: And do you like it here now?
P: Well, yeah, I do like it, but at first I didn't. At first I cried all the time because I
had never worked. And at first I was doing hard labor in an orchard. But, now I've
really grown accustomed to it.
I: And is all of your family in Mexico?
P: Yes, I only have my sister here. And when I first arrived it was even more
difficult because right when I got here my sister's mother-in-law got sick in
Mexico and they left to be with her. I was working in the orchard when they left
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and it was really difficult because I didn't have a car, and I didn't know how to do
Welfare or WIC. I didn't know how to do any ofit. But, after she got home, she
was able to show me how to do all of that stuff, and they helped me get a car.
From what

had to say about her sister, it was clear that she had helped her through

many hard times. It was also obvious that she was constantly available to her and her
children.

Participant E
With

carrying the weight of raising her three children, I was curious to find

out who was her support network. While she is holding up the lives of her children, who
is holding her up? She had mentioned going to church each week, but did she have
anyone else?
I: Do you have extended family nearby?
P: My mom and step-dad live in

. They have a big farm where the kids can

go and ride horse and tractors, and just have other experiences that they can't
necessarily have here. Um, actually, my family all lives in

so often times

we go visit them on the farm. And a lot of me wanting to take them there also
stems from me wanting

to have some positive male role models. He doesn't

get that at home with all ofus girls, and he doesn't get it from his own dad either.
I: Who would you say is your support network?
P: My friends are my support network. They are all single moms, so we can relate
to one another. We also help each other out all the time.
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Participant F
After discussing their relationship with

, and being unable to dig to deep with

them about this subject, I then decided to ask them about their relationships with other
people. I wanted to see if they had people in their lives who supported them in their
parenting.
I: As far as you guys are concerned and the family, who would you say is your
biggest support network? Like friends, family, church?
Pl: I think for me probably it's my church friends. Just because that's really all
that is here right now, for us. We don't really have any family around here, except
your family, my family lives so far away.
P2: Support network, like, can you define that?
I: Like as far as people that you can go to, that can help you out if you need some
help or people that you can talk with.
P2: I never really do that. (Laughs).
Pl: (Laughs). He's just a home body kinda.
P2: Oh, ifI need something, I ask my dad.
I: So it's your family that lives close?
P2: My parents live a couple hours away.
I: And your's are ...
PI: I have an aunt and uncle here. And then my mom lives about five or six hours
away.
P2: Of course, we see your family a whole lot more than mine lately. I could go
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months, years even without seeing anybody. I just live in my own little world.
Pl: It drives me nuts. Yeah.
P2: I have plenty of interaction at work, I don't need anymore.
P 1: We have plenty of interaction here, too. (Laughs).
What presents itself here is the difference in the need of a support network.
discusses having her church friends to support her, while

does not recognize the need

for a support network. They do have family that lives within a few hours, but they do not
seem to have much of an impact as far as supporting them. Earlier in this interview,
and

discussed that they have moved several times, and that they are very far away

from where they originally came from. They also discuss that they have only lived in this
area for less than a year. Therefore, much of the inconsistency and lack of support is
probably due to not have a large enough base of friends being established yet. Again
though, their discussion of relationships with their son and others around them did not
help me in knowing what has affected their son academically.
While all of the responses varied, each participant did discuss having some sort of
a support network. For some of them that meant having a mentor, for others, they had a
solid group of friends.

Question S: Describe your relationship with your child. What do you typically do
most often together?
My previous research had also shown me that in a typical low-SES household, the
parents do not spend much quality time with their children. This is usually because they
work long hours. They also don't have many meaningful conversations with their
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children. I was curious to find out what the relationships between these participants and
their children were like.

Participant A
When

spoke of her relationship with

, it became very clear that they get

along very well. She was quite precise about the dynamics of their relationship, and she
described the two of them as a team several times. It was clear from her explanations that
they have only experienced life together, and that they are aware of the fact that it's just
the two of them. Despite her realizations of how their mother/daughter relationship
works, she was also unsure about if their relationship is appropriate. This is seen very
clearly in our conversation about

and

's relationship.

I: So how many hours a week do you work?
P: Forty.
I: Forty hour a week. ..
P: And sometimes plus.
I: So how many hours does that equate out to that you are home.
P: Not enough. (Pauses to gain control of her emotions and to collect her
thoughts). I mean I am home all the weekends, except for this weekend when I'm
teaching. But you know for the most part that's only one Saturday a month. I'm
home all the time, we're together all weekend. And then before she's goes to bed
at night, three hours.
I: Ok. Out of the time that you are home, how much time is spent with you two
interacting?
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P: Oh, probably half the time. I think it's hard, you don't have kids, so it's kind of
hard to explain how that dynamic sometimes works. I'm not one of those mothers
who sits down and does games and things likes that. We'll do that on the
weekends. I don't know how to explain it. But she'll come in and ask me
questions, I'll come in ask her questions. We always talk about our days, on the
drive home. Things like that. But as far as sitting down and interacting on a daily
school night basis, probably not as much as we should, honestly.
I: Oh absolutely. It sounds like she's a pretty independent...
P: She's always been very independent. She plays really well by herself. And
often times we don't interact because she's in the middle of some imaginary game
going on.
I: Which is much more different than if she was the type of child who needed your
full attention all the time, then you would probably interact a whole lot more.
P: Yeah but I think it wouldn't be on a great level because after a while I'm like,
oh my gosh I need some space, you know? As well. So I mean, she and I kind of
work as a team. Which is kind of sad because she's a child, but you know we're
more a team, team workers. Does that make sense?
I found

's description of her and

's relationship so intriguing because she was

willing to say how things were, but she was clearly unsure about if how they interacted
was appropriate.

also alludes to the fact that she and

spend time talking

together. I found this to be very important because research has shown that in typical lowSES homes, parents don't engage their children in conversation. They especially don't
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talk with them in mutual conversations.
Later in our conversation,

again describes her relationship with

. This

time however, she reflects in a much more positive manner and appears to be sure about
what she is saying.
I: Describe your relationship with your child.
P: I think it changes every so often, throughout the years. She gets older, like I
said it's more working as a team effort. You know, cause I let her know we gotta
get this done and you know we work together to get it done. In the past, you know
it was more nurturing, now that she's older she doesn't need Mom as much. She's
off playing with the neighbor friends. Or doing other things. So no, I don't want to
say it's a friendship, because it's definitely not, you know she's my daughter and I
don't believe until there's an adult period mothers and daughters should not be
friends. They're mother and daughter. But, we work really well as a team.
I: What do you two typically do together?
P: Oh, we just hang out. We're usually running here and there. We do our
shopping together, just because we're always together. You know, we're around
our friends a lot. So, you know we go to

's house or to

's, or we go,

running here, there, everywhere. It's hard to say. But I mean every day is different.
We don't usually do the same things twice.
The fact that they are "in this together" is very clear from what

says here. Not only

does she discuss that they work as a team, but they also do everything together. She also
recognizes that setting boundaries within their relationship is important. And even though
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they do only have each other, or that they function better by working as a team, she wants
to know that she is still the mom and

is still the daughter.

Participant B
As

began to discuss her relationship with

, it was clear that she was

uncertain about it. She openly admitted that they do not always get along. And many
times throughout the interview she mentioned that things "depended on

's mood" a

lot. This is what she had to say when asked specifically about her relationship with
I: If you could describe your relationship with

:

, how would you describe it?

P: Um, she and I don't always get along. She is a little bit explosive sometimes,
but, I'm her mommy. She, you know, she loves seeing me, it's always a smile
after school. Oh, she doesn't react well when she has to clean her room, or clean
her sister's room, like well you were the one who made the mess, not your sister
so you need to clean it before she gets home type of thing. You know. But, I
would say it's good.
I: What do you do typically together?
P: Cuddle, talk about things she likes or things she wants to do and things I do.
She's always asking me about what I do at work and that type of thing. Every so
often they [she and her sisters] will steal my hat and apron and pretend that they're
a

.

I: How much time do you spend with

? Or

and her sisters?

P: Most nights. So like kind of on the week days you know. Then that's it.
Whenever I, I always walk them up to school, which gives me some really good
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time with them. Because there's no chores, and there's nothing but just me and
them. And then on the weekends, is basically like we're on the couch together.
Good place for Mommy on the weekends.
I realized while

was talking that

wants to spend time with her mom. She is

quite interested in what she does at work and she is always happy to see her when she
gets out of school.

also notes that walking the girls to school is a good time with

them because there aren't any distractions. As the sole provider of this family of five
however, her absence is definitely noticed by the girls.

Participant C
When

and

began to describe their relationship with their daughter, it

was very interesting how they chose to do it. They clearly have a good relationship with
her, but they had a hard time describing it. They felt much more comfortable describing
how

is, rather than how their relationship is with her.
I: How would you describe your relationship with

?

Pl: Lovable. I could see friends, you know, but yet having the relationship that
she can come talk to me but yet I'm also her mom. I'm here to protect her. She's a
tester.
P2: She pushes you and tests you in every way possible. And yet if you put certain
boundaries and guidelines, she'd do anything for you at any time. As long as, as
long as you keep her, well on a personal note, as long as I keep her knowing that
she's loved and supported in everything she does, I think that's key. As long as
she knows that. Sometimes that's how a conversation has to start out with her, I
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love you more than anything in the world, however, we need to talk about a few
things. But as long as the conversation is started off from that standpoint, she'll
just be your best team player. And, I don't know how to describe her. She's
umque.
Pl: You could call her an even coordinator. She's very outgoing and loving.
P2: She likes to have fun, we like her to have fun, we like to make it fun for her.
P 1: But there are boundaries.
Even as it was difficult to completely visualize the dynamics of their relationship, several
things did reveal themselves as

and

spoke. The first being that they definitely

have a well-structured relationship. They spoke several times about having boundaries,
and that they recognize that without the structure

would constantly be trying to press

through the boundaries.
and

also discuss how they have a very open relationship with

.

Even as they may be reprimanding her for something, they still are able to talk openly
with her. They are also certain to make sure she knows she is loved. They both mentioned
feeling the need to protect her and that there is a certain level of friendship amongst them.
What was most revealing however, was their response to me when I asked them
about what they typically do together, it really shed some light on the type of child

is,

as well as the types of things they do together and the amount oftime they are together.
I: Right. What do you guys most typically do together?
P2: Pretty much everything we've talked about before. As far as sports, extra
curricular activities. Really everything is together because we coach her sports
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teams.
Pl: And yet I do a lot of things with her, she likes to be involved in everything I
do or say. Whatever it is.
P2: Whatever it is. From yard work to organizing the garage ...
Pl: To doing the dishes, to, I mean she will help anytime, in any situation.
P2: A lot of times you don't even have to say anything, she's just there. For some
reason she knows in her mind that this is what I need to do, where I need to be,
and how I need to be. And a lot of that is not from our prompting. She's already
there.
P2: She also wants there to be peace and harmony. I mean not just with kids at
school or our family, she wants to make them better.
I: Would you say then that the majority of your time spent at home is with your
kids?
Pl: Yes.
P2: Most definitely.
Pl: Even if we're running here or there, we're together.
From sports to yard work, they definitely spend a lot of time with their daughter. In fact,
from

's own words, they are always together.

is also the type of child that wants

to spend time with her parents. This is normal for children, but as they spoke of it with
their daughter, it became obvious that they are able to meet those demands. Even if they
are just doing chores together, they are giving her their time.
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Participant D
When I discussed her relationship with

,

mentioned several things that

were definite factors in their relationship. The biggest factor being how much she was
home.

spends a tremendous amount of time working, and her children spend an

equally tremendous amount of time at the babysitter's.
I: The first question is to describe the dynamics of your house.
P: My house is nothing more than my children and I. And in this, well, all of
everything that I do, one hundred percent is for them and my job. I don't have
much time for them, but the time that I do have I spend with them.
I: Where do you work?
P: At a warehouse.
I: And, in a normal day, how many hours are you there?
P: Working? I go in at four in the afternoon, and I leave at twelve-thirty. Each day
I drop my kids off at three-thirty and pick them up at one. It's a lot of hours
working.
I: And the children are at home during this time, or. ..
P: With the babysitter.
I: The babysitter, ok.
P: I try to, because it is so much time at the babysitter, I try to at least choose
somebody where the kids feel ok. I don't just tell them they have to go
somewhere, no I talk with them and if they don't like the babysitter, I try to look
for another one. And then I like that they are there because I know that we looked
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for somebody that we could trust.
Just in speaking about her work and her children's babysitting experience, it is obvious
that

wants what is best for her children. She does the best she can with the amount

of time that she has.
and I also spoke more specifically about her relationship with

. She

was quite brief in what she had to say, but she did provide enough information to give
some insight into what her relationship with
I: How much time do you spend with

is like.
doing educational type things.?

P: On Saturdays and Sundays I'm with them all day. Especially Saturday.
Saturdays are when he and will read the books he brings from school together.
And he'll ask me things like, Mommy why did that happen?
I: What is your relationship with

like?

P: It's good.
I: What do you do together?
P: We play. At times he gets mad because I don't want to play and I have to
explain to him that I have things to do and he'll tell me that he wants me to play
with him more. He's so sweet. The thing we love to do most together is drawing.
And he loves to play school. We do almost everything together. Everything. He
helps me get groceries or helps me with the girls, he'll help his little sister do her
homework.
is clearly close to his mother. They spend a lot of time talking to one another. He
also seems to be her helper. She discusses how he helps her with everything from

63
groceries to taking care of his sisters.
Participant E

I also wanted to know about

's relationship with

. Were they able to

spend a lot of time together? Were they able to talk together? When I first asked
about her relationship with

, she really did not have a lot to say.

I: Describe your relationship with

.

P: I am very open and honest with him. I like to have fun with him and I like to be
his friend. I make sure he knows the boundaries of me being the parent, though, as
well.
pointed out that she is open and honest with

, which told me that they do talk a

lot. But I also got the sense that they spent a lot of time talking about problems. Later
when she clarified a bit more, this began to make sense though. She also mentioned an
importance of having fun, yet with boundaries.
really began to shed more light on her relationship with

as she spoke

about her involvement in his life. Through her descriptions of being involved, she not
only gets into how important it is to be involved, but she also brings up the results of
divorce.
P: I go to everything of his-even if it's his dad's time to have him. I feel it's
important that he knows I'm there for him and that I support him. His dad doesn't
attend a lot of things, and doesn't seem to mind that too much.
I: How long have you been split up?
P: About two years. And to be honest, I'm not going to get into what was going
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on, and I don't believe in divorce, but I do feel that we've all been in a healthier
environment since we've been on our own. Yeab .. .it's definitely been a better
situation for all of us.
knows she is there for him. She

feels it is very important that

It is clear that

wants him to feel supported, and she wants it to be consistent. She clearly worries about
his dad's involvement in his life, and because of this, tends to overcompensate for that
loss.
In reading through research on affects of divorce previously, I had found that it
can both have a bad and good effect. The good typically coming from the family being in
a healthier living environment emotionally, even as they may experience significant
financial losses due to the divorce.

's divorce situation seemed to fit into this

category. Her responses here also seemed to shed light on why she had been so guarded
before on talking about her relationship with
divorce on

. She worries about the effects of the

, but more than that, she worries about the lack of male role models for

. She mentioned this before with taking the children to her family's farm, and she
brings it up again in talking about the need to attend his activities.

Participant F
So far in this interview,
involvement with

and

have seemed very distant in their

. They don't take much responsibility in why he does so well in

school, and they clearly are both busy with their own educations. So with this background
information I was curious to see what their relationship with their son was like, as well
other relationships and support that they may have.
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I: So if you could describe your relationship with

, how would you describe

it?
Pl: I am always making sure that he does what he needs to do. That he's not
throwing fits when he needs to do his work. That he doesn't take himself so
seriously. That's always been a big thing with him, especially, he's so verbal from
day one practically. I mean he can carry on an adult conversation, so I've always
tried to talk with him. Which is not always such a good thing. We definitely talk
more. He's more apt to do sports with his dad.
P2: We go fishing or hunting. We do a lot. He loves to play. He hates to work.
I: So you guys do more like sports things together?
P2: Yeah. I try and get him to work.
Pl: I think I'm more the one whose more apt to sit down and talk to him.
P2: He'd rather be out playing than working.
From this conversation, it is obvious that they spend time with their son. His mom
especially, seems to have a fairly close relationship with him, and talks with him a lot. As
research has shown, talking with children can have a great impact on their brain
development and education. They also seem to have high expectations for
speaks of keeping him from throwing fits, while

.

speaks of trying to get him to work

when he would rather play. Again, they did not have a whole lot to say about their
relationship with

.

While all of the answers varied to this question, each participant had made it clear
that they did have a relationship with their child that went beyond just looking at each
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other. They all discussed having conversations with their children, as well as spending
large amounts of quality time together.

Question 6: How far did you go through school? Did you feel successful in school?
Research often portrays a positive correlation between a child's success in school
and their mother's academic achievement. As this question was asked, it was very
interesting to see the range of answers given by the participants.
Participant A
Throughout this interview, it was very clear to me that

is a well-educated

person. Although she seemed unsure about herself in some of her decisions she has made
as a parent, and simply as a person, it was clear that she was doing the best she could. It
was also clear, that she understood how important school was for her daughter. When
asked about her education, this is what

had to say:

I: How far did you go through school?
P: Well, I have my bachelor's degree. And I've had some college past that.
I: What is your degree in?
P: My degree is in Child Psychology.
I: Did you feel successful when you were in school?
P: Yeah, I never thought I'd go to college. Let alone graduate from college with a
four-year degree. In high school and the earlier years, I never really tried. I didn't
have a whole lot of expectations from my parents, they had a lot of expectations
on my older sister as far as working hard and expecting good grades. They always
said, you know

is never going to go to college. So for me I never had any of
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that expectation so I didn't really give it my all. I didn't graduate with a bad GPA,
but I didn't really try very hard either. In college, I was a single mom. You know, I
did the best I could, but I didn't try to get perfect grades because that wasn't
important to me.
During the interview this was as much as

wanted to say about her education. When

we spoke after the interview however, she brought up to me that she had not decided to
go to college until after she became pregnant with

. It was then that she realized that

the only way she was going to make a good life for her daughter was if she, herself, got a
college degree. Since that degree she has become increasingly discouraged as she has
been unable to find a job that pays well, with benefits, that also incorporates her
knowledge. She now knows that a job like that will only come after she goes back to
school to get her Master's degree, which she cannot afford to do at this point in her life.
I was thankful for this conversation because it really gave me a glimpse of why
seemed overwhelmed by her own inadequacies as a parent. It was clear that she
really wanted more for her daughter and herself than she felt she was able to provide, and
this constantly kept her uncertain about how she is raising her daughter.

Participant B
There were many things throughout the interview that made me believe that
was not a very educated person. She had a very distinct speech impediment, that was
similar to a young child's underdeveloped speech. She spoke in "baby talk" several times
throughout the interview, and she did not pronounce any of her r's. She also has only
been able to obtain a minimum wage job at a

, where she has worked for several
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years. While I knew that these were my own judgements, based on what I see as a teacher
each day, what

had to say about her own education spoke volumes.

I: It sounds like they look up to you a lot. As far as for you, how far did you go
through school?
P: Uh, I've had some college.
I: Did you feel successful in school?
P: Not really. I was kind of a, when I was in high school I was very popular with
the teachers and the counselors and the principal, but yet they basically didn't
have the funding to see if I had any learning problems or anything. So, they really
liked me, they thought I was smart, they talked to me about how smart I was, and
yet I had to go back and get a GED.
I: So you felt like you had a learning disability?
P: Um, they didn't know. I'm not sure what they thought, but other than the fact
that they told me how smart I was. And I was like, oh thank you. Now why am I
failing? And so, there were some classes that I did good in and some that I didn't.
Like English, I always had problems in English. Science I did really good in. In
fact, I had one science class in high school that me and another student were
competing for the high grade. And I think that over the years the focus has
changed so much that they're really trying to make sure most kids don't fall
through any cracks. And unfortunately it's kind oflike I fell into cracks because
they just didn't know what to do or whether they had funding or what.
What I found to be interesting from hearing

speak about her own education was
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that she never doubted that her teachers liked her and thought she was smart, she just
understood that for whatever reason they couldn't help her figure out why school didn't
come too easily for her.
Participant C
Both

and

seemed to be well-educated people. They were very

confident in how their child is doing in school. I was curious if this confidence had
anything to do with the education that they had received, especially

. From reading

research previously I had found that there is typically a positive correlation between the
mother's education level and how the child performs in school. Armed with this
information, I wanted to see if

' high academic achievement could be linked to the

education level achieved by her mother.
I: How far did you guys go through school?
Pl: We've both done four years in college. But degrees, we both have AA's.
I: Do you yourselves feel successful in school?
Pl: I had to work really hard. It did not come easy. I worked my butt off for
everything. I always felt like I could have done a little bit better, but I'm content
with where I'm at, yes.
P2: Me? My first year in college was a complete failure. It was more for the
social. Pretty much, like

is now I was my first year in college, but she is

successful, and I wasn't. Um, but then, part of it was there was a mission in
between, a two year mission. Where there was no contact, really, with no family,
really other than four times in two years. Then after that point, to me college was
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pretty easy. She [

J typed all my papers out, because we didn't have

computers then. So, as far as school success, most definitely.
Pl: He loves school. He would go back.
Four years of college. According to previous research, this would be considered a positive
correlation to
was

' high academic achievement. What I found to be interesting though,

's view of her own academic achievement. She discusses that school did not

come easily to her, and even though she ends with that she was content with where she's
at, the tone in her voice spoke of the frustration she had felt at having to work so hard.
Perhaps even a bit of regret that she had never completed her four-year degree. This
attitude is a stark contrast to the confident attitude that

typically displays in her own

academics.

Participant D
Just in seeing how much

had to work, at a minimum wage job, I figured

that her education level was not too high. As we spoke however, I was surprised by what
she had to say.
I: Did you attend school?
P: I went to school in Mexico until about the tenth grade.
When this question was asked,

immediately began discussing another subject, and

we were unable to discuss if she had felt successful in school. Even with just the
information she gave though, I had not expected her to have attended school for as long
as she did. I was also interested to see that her education had taken place in Mexico,
before she ever moved to the United States.
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Participant E

As I listened to

speak about how important her children's educations were

to her, I began to suspect that school had been important to her as well. She seemed to
have an underlying tone of wanting the best for her children in this area. While it is
common for parents to want the most for their children, there seemed to be an urgency in
her tone as she spoke of the educational influences in

's life. Here is what

had

to say about her own education.
I: How far did you go through school?
P: I went thirteen years. One year past high school.
I: Did you feel successful in school?
P: Yeah, I did. I never really worked that hard, having perfect grades wasn't
important to me but, I wasn't allowed to drive ifI wasn't on the honor roll. That
really kept me motivated, because I wanted to drive.
I: So what do you do? What's your job?
P: I'm a

And I clean and make dinner.

I: How many hours a week do you work?
P: About 40.
A couple of things jumped out at me as

spoke about her own education. One, was

that while she hadn't worked to hard, she had been given quite a bit of structure and
guidance to help her motivation toward school. This seems to play itself out in her
expectations of

and his education. She also works 40 hours, and brings home a small

amount of money for four people to live on. It is my assumption, that her underlying tone
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of urgency is stemmed from her wanting more for her children than she is able to provide
them with now.

Participant F
As

and

spoke, it was abundantly clear that they were well-educated

people. They were confident in their son's knowledge, but they also held their own
knowledge in high regards, especially

. I was curious though, about

's perception

on her own education. I knew that she was currently in school, and I wanted to know how
well she has felt she has done.
I: How long have you been in school?
Pl: I just started last quarter. Last spring. And I'll go until, well let me think, well
probably another two years because I'm only taking two classes at a time. If not
longer, I mean it depends on, you know if! continue this whole year or if! decide
to just stay with the two year, what classes are offered here, that I can take towards
a four year.
I: Ifl may ask, what are you in school for?
Pl: I'm just getting my general AA right now. Um, but I'm getting a general AS,
which is Associate Science, um, I have a scholarship that covers, but I have to
declare agriculture as a major, so most of my science classes are tailored for
agriculture. So it's pretty much the same basic requirements that you would
normally take, it's just the science classes are a little different.
I: How far did you guys go through school?
Pl: (Laughs). Neither one ofus are done yet.
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P2: I officially have my master's degree and I've finished the course work ofmy
PhD.
I: And as far as feeling successful in school or not, where would you fall in that?
P2: Am I successful in school? [Asks to his wife.]
Pl: I think he's been successful in school. I mean he literally has gone on a one
year rate to his PhD. Me on the other hand. I mean I don't know, I wouldn't
necessarily feel successful at it. I think because of the situation with our family I
have had to put a lot of stuff on hold. I mean, being out of school for ten years and
then getting back into that routine is a weird experience. On top of having kids,
so ... he'd be a professional student ifhe could.
P2: I like learning.
The difference between their views on success in education is tremendous.
has done well, and is continuing on because he likes it.

clearly

, on the other hand, did not

necessarily feel that successful. She definitely shed some light on the burden, however, of
trying to be a mom on top of going to school. As with what they said about

's

education and their struggles to see what has helped him, their answers here helped me
understand a bit more. Neither one of them seemed to have a real reason for going to
school, rather than just to go.

clearly enjoys learning, but he doesn't seem to be going

to school to better their quality of life. The same is true for

, she is going through a

lot of stress to be in school, with no real purpose, that she speaks of, for why she is doing
it.
As is clear from the responses of the participants, all of them had attended school.
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The lowest level of education achieved by the mothers was tenth grade. Some of them
had felt successful, and some of them had not. As well as, some of them emphasized the
importance of achievement in school for themselves, while others did not.
Question 7: In regards to your child's academic achievement, what do you see as
your most important role?
When I first decided on this question, I was just curious to see what the
participants had to say about this subject. I was very impressed by the responses that
every participant gave, however. The insight that their responses gave me into academic
success for their children was colossal.
Participant A

I also spoke with

about why she feels

has been successful in school. As

she spoke about this she was very clear about the things she felt were important.
I: As far as

's high academic achievement that she has had so far in school,

what do you see as your most important role in that?
P: That is so hard because I don't feel that, it's weird because I don't feel like I've
done anything to, well I know that I feel that my part is giving her a secure home
and a loving environment and somewhere that she knows she's safe, and loved.
And I think that has been the biggest contributor, I feel like in her education, and I
know that that is not education focused, but I don't think that children can strive
in an education environment if they don't have that foundation. I haven't pushed
her very much, as far as having to get good grades, I think she just knows that it is
something's that kind of expected. You know, if she doesn't succeed in high
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grades, she knows that I'm going to love her anyways, so I think that not having
that huge amount of pressure on her is probably helpful.
While

recognizes that what she has said is not academically based, the amount of

love and support she gives her daughter is definitely clear.
Participant B

As our interview came to a close, I wanted to see what
for

felt were the reasons

having success in school. This is what she had to say:
I: As far as

doing really well in school, what do you see as your most

important role with that?
P: Having her do it. Getting up to the table, and doing homework and follow
through. Just the follow through I guess. Just always making homework and
school important. When their top priority is like sleeping and eating, school is
right up there.
I: Has

always done well in school?

P: I think she has. She hasn't always thinked she has. But she's always compared
herself to her older sister. Which has always been kind of difficult because her
older sister had especially in the beginning, some natural ability in school. So, her
sister just got it, so she's had some more problems in thinking that she wasn't
where she's supposed to be.
It is clear how important
help

's education is to

every step of the way.

. She uses consistency and support to
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Participant C
In having a better understanding of how
have done to improve

' life is structured and what

and

' academic achievement, I wanted to see how they viewed

the importance of their own involvement in her life. I, therefore, asked them what they
felt were the biggest causes of success for
I: As far as

.

's academic achievement in school, what do you see as your most

important role in that?
Pl: Support. Guidance.
P2: That's a good question. I don't know I just feel that, um, wow, I don't know
why this is such a problem. I really don't know ifl can answer that, cause I don't
know ifl have an answer to that one. Just as long as I guess that she knows that
we're always right there.
I: If you had no interest in her school, do you think she would do as well as she
does?
Pl: In a way yes, because she is a very motivated child. Yes it does help, but she's
also a self-starter.
P2: And I think though, that it's already been ingrained into her brain that we are
always there for her with any of those questions or concerns. So I guess she
already has that foundation she already knows that. That just helps her be that self
starter, like you know, I don't need them unless something is wrong, or I just will
do it. There's no question in her mind.
Pl: Yeah I could see her doing really good, on the one hand, she wants to be
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successful. So I think that ifwe drop tomonow, I think she's got a good enough
foundation to be alright.
P2: I guess we really don't know how she got to that point where she is so self
motivated. She has just always wants to succeed with whatever it is she's doing.
Maybe she's just seen what hard work will get you. And she has seen a lot of that,
through

's brother and sister, through anything that we do, because we try to

do it one hundred percent of the time. And I think what really has got her is that
we're really perfectionists with everything we do. And just based off that, know
how some things need to be in order and need to be done a certain way, I think she
yeah.
Pl: But I mean as much as she's competitive, I don't know if even the other kids
in the classroom, what levels their at doesn't intrigue her as much as. She's more
interested in making sure things are going well. Because she isn't very
competitive.
While

and

snuggled to come up with an answer to this question, it was

actually their initial, gut reaction that caught my attention. They have continually
supported her and guided her through everything. And even as she is very motivated,
competitive and a self-starter, they also recognized that it has been the strong foundation
that they have given her that has helped her achieve so much.

Participant D
As our interview came to a close, I wanted to see what
largest role in

had felt had been her

's success in school. Her answer to this one question showed me
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more about how she felt about the importance of education, than all of the other questions
combined.
I: In thinking about

doing well in school, what do you think your most

important role has been?
P: I worry a lot about him getting an education, and I always talk to him about
how important it is. I want him to be studying. I worry because a lot of times he
won't ask for anything because he knows we can't get it. But, like for example, I
know he wants a dog. And sometimes he'll say things like, Mom, I want a dog.
And he just wants things that other kids have and he knows he can't have them.
So I always tell him, my son, you have to study hard. I know that school and an
education isn't everything, but it does help you get things. I tell them all, study
and some day we'll be able to buy a house and you'll be able to have a good job
and we'll be able to get everything you want.
I: How did he learn English?
P: He learned English because when he was in Kindergarten his teacher gave me a
set of cassettes, and videos and books. He watched those videos, and he read his
books and he listened to songs. He learned his letters and all this kind of stuff
through those cassettes. It was hard because at home we don't speak any English.
And then it got really hard for me because he would bring home English books,
and I wanted to help him to read, but I couldn't understand them.
is able to show that she believes education is the key to success. If her children do
well, they will have more and more will be available to them. She wants the best for these
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children, but she also wants what is available to others, to be available to them.
Participant E

Finally, the last thing that I wanted to find out about, was what

felt was the

's educational success. What did she feel was the greatest thing to help him

cause of

succeed in school?
I: In regards to

doing really well in school, what do you see as your most

important role with that?
P: Um, that is kind of hard to say... I think keeping him reading. Yeah, keeping
him reading has been one of the biggest things. Reading is where you get your
knowledge from. And it keeps your mind active. I have always encouraged

to

read, but he loves it so much at this point that I can't hardly get him to stop.
I: Yeah, he's always reading in class too. He literally gets sucked right into a book
and doesn't even know what's going on around him.
P: Yeah, I know. He loves it.
To

, reading is definitely a very important thing for

to be doing. She has an

understanding that the more he reads, the more he will know and understand. In her
encouragement in this area, it is clear as well that she provides a tremendous amount of
support to

academically, in her words and through her own values as well.
Participant F

The final piece of information that I was curious about was what they felt has
caused their son to be successful. They had been unable to really identify anything thus
far in the interview, and I was beginning to doubt that they would be able to come up with
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anything at all. Here is what they had to say:
I: In regards to

doing well in school, what would you say your biggest role is

in that, or if you have a role in that.
Pl: I think he's pretty independent. It's more just keeping on top of him as far as
making sure he's doing his reading, and that he's doing his math homework, but
for the most part, I think that, I mean, you know he's very competitive so a lot of
even his school work especially with

, is kind of on a competition level. So

you know, they're usually together at least once a week and he'll say, well I'm
going to do my Thursday's homework on Wednesday so that I can, so that I don't
have to do it and I can play on Thursday. Or, you know it's just, it's kind of a
competition factor. Or, I don't know. He tends to have a lot of motivation. And
he's always wanting to read and learn more. He's not even particular on what it is,
he just loves to read. And he has lots of books and all different types of books.
He's always coming up to me and saying, hey mom guess what. And it's always
things like, ok (laughs), whatever.
P2: He's very curious. He's always wondering why. He wants to know the
answers. Yeah, blanket statements don't cut it around here. How does it work?
Why do you think that is? He will try to explain something, and then he won't do
very well. And then we get on his case, and then he'll get a little bit better in his
explanation and then finally he just backed off until he could explain it to himself.
If your going to say something, you need to be able to defend it. And don't ask

someone to do something for you until you've tried it yourself.
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P 1: Right. And that's probably one of the more difficult things that we deal with,
with him. Because he's not one to stop and try and figure it out for himself first.
He usually cries for help. Which is weird.
I: Has he always done well in school?
P 1: Pretty much, yeah. I mean he ...
P2: Other than rough housing.
Pl: (laughs). He had a rough time adjusting when we moved from

to

Washington. That first grade year was really tough, especially moving him to here
part way through. Two new schools in one year. And that was pretty tough for him
to adjust to. That was just more socially than anything. He was doing fine as far as
the school work goes.
Finally, some insight! It was truly amazing to me that they had so much to say when I
asked them this question. Though they still maintain that he does well in school just
because of himself for the most part, they finally shed some light on their own
perceptions of things.

discussed how he is independent, but she feels the need for

guidance and structure. If she is providing this, he will do well. She also discussed the
fact that he does his school work consistently, and that he loves to read. He loves to learn
more, and he loves to talk with her about it.
I felt that each interview had been an enormous success. They each had lasted
from between 45 minutes to one hour, and every participant had done a great job to
provide insight into their lives. What had been most exciting to me though, was the fact
that the questions had been designed to get the participants talking, and to hopefully
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expose some commonalities between the participants. Both of these things not only
happened, but they happened well.

CHAPTERS
RESULTS OF THE STUDY
Introduction
If a child comes from a low-SES home, should we just assume that he/she is going
to struggle and even fail in school? Are their chances of succeeding less, just because they
don't have the capital that other children's families have? There is much research that
supports this very idea; showing over and over again the positive correlation between
low-SES and academic success. It has been my experience however, that this is not as
indisputable as some would have us to believe. As a researcher and educator, I have
found that when children succeed or fail in school I cannot always justify it by their level
of SES. It is for this reason that I have been compelled to take a closer look at those
successful children who come from low-SES homes. Why are they doing so well in
schools, when research shows that they should be failing?
Guiding Questions
Throughout my entire research process I focused on answering two main guiding
questions: (1) what are the common factors oflow-SES homes from which children are
able to achieve academic success and (2) do some low-SES children succeed simply
because they are resilient and would succeed no matter what type of home they were in?
In order to find some answers to these questions, I felt that the best place to look was with
the parents of these successful children. What could they tell me that would reveal the
common factors of a low-SES home, whose kids are successful in school. I purposefully
selected interview questions that, as I spoke with these children's parents, would give me
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insight into their homes. If they were living in a typical low-SES home, their answers
would show it.
Themes
On the onset of each interview, I was greeted with the caretakers expressing an
uncertainty of why they may have been chosen to partake in the interview. While all the
caretakers wanted to express their gratitude for being recognized for their child's
academic achievement, this expression was consistently laced with an overwhelming
sense of self-doubt, especially from those caretakers who were single mothers. Despite
the presence of this clear self-doubt however, I was continually amazed, and occasionally
caught off guard, by the caretakers willingness to openly share details of their home
situation throughout the interview. Once I had completed all six interviews, and the data
were compiled, I was able to identify four common themes within the homes and
attitudes of the participants' caretakers. These themes were categorized accordingly: (a)
educational resources/influences; (b) the mother's education; (c) relationships; and (d)
perceptions of child's success. Under each of these major categories several subcategories
were included.

Educational Resources/Influences
As I spoke with each participant, I was truly amazed by what I heard them say
about the educational resources and influences that had been made available to their
children.
In each home the participants had made sure that they had educational materials
available to their children. In some homes, the materials were less than others, but they all
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discussed having books and writing materials available at the very least. A few of these
families even had support systems who had supplied them with these materials as well,
making sure that having no money could not be an option for not having educational
materials around and available to their children.
The participants also all spoke of having time allotted each day for the children to
do homework and other academic activities. Their homes all had a structured after school
schedules, in which homework and reading could take place. The participants each
discussed that they made themselves available as well, to participate in the activities that
their children were doing. For some this meant supporting and guiding their child when it
was needed, for others, this meant actually doing the projects with their child. However
each family's system was set up, what was clear was that the parents were making sure
that each day their children were spending time doing educational activities outside of
school.
The amount of television watched was another area in which all of the participants
had similar answers. In every household, the parents of these children had a small time set
aside for their children to watch t.v. This time was anywhere from 30 minutes to one hour
per day. The participants each talked about there not being enough time for their children
to watch any more than that. Several of the participants also discussed the importance of
television being monitored in order that appropriate shows were being watched.
All of the participant's children had attended preschool before entering into
Kindergru.ien. One child attended for only one year, while the rest attended preschool for
two years. The participants all felt that it was important that their children were prepared
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before they entered into school. A few of the participants had taken advantage of a
preschool like Head Start, in which they did not have to pay for their children to attend,
while others paid for preschool. What was most important however, was that they took
advantage of the resources made available to their children, in order that they would be
ready to start school.

Mother's Education
While each of the participants differed in the area of their own education, they did
have some similarities. Every participant had at least completed the tenth grade in school.
Two of the participants had dropped out after tenth grade with one of them going back
later to get her GED, another participant was currently in college to get her A.A., two of
the participants earned a two-year degree in college, and one of them earned a bachelor's
degree. While the amount of education each of the participants had differed, none of them
seemed overly confident in their own accomplishments. Several of them talked about
school coming easy to them but that a lack of motivation had kept them from truly
succeeding. They all expressed, however, that they felt having an education was very
important and they wanted their children to understand this point.

Relationships
While the situations of each family interviewed clearly varied from case to case in
many ways, there were also similarities that could not be denied. The family structure
varied for all of the participants. Of those caretakers interviewed, one was a single
mother, who had never been married, with only one child, two were single and divorced
with three children, one of the caretakers was married, but with a blended family of three
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children, and two of the caretakers were married, one having two children and one having
three. While structurally these families differed immensely, there were very clear patterns
in how they related to each other, the extent of the involvement of the caretakers in their
children's lives, and the support that the caretakers felt from certain individuals around
them.
As I spoke with each participant about their relationship with their child, I was
encouraged as they spoke about the amount of time spent together. Over and over again I
heard the words, "we do everything" together. Even though these participants each
struggled with the amount of time they were away from their children due to their work
schedule, they all seemed to work extremely hard at spending as much of their time
outside of work with their children. They spoke about the need for quality one on one
time, as well as wanting to doing things together. Several participants described their
relationship with their child as one being more like a team. A lot of times this was due to
the need for both child and parent to pitch in and help if they were going to make it
through each day. They also discussed the importance of there being a clear definition to
who was the parent and who was the child. These parents all wanted to be respected, but
they also wanted to have open relationships with their children, and they wanted to be
able to have fun together.
At some point during our conversations, each participant discussed with me that
she spent time talking with her child. They liked having the kind of relationship in which
they would seem approachable by their children, that their children would be able to talk
with them about anything if they wanted to. Many times I got the feeling that these were
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much more like adult to adult conversations, in which the children were exposed to good
language in the natural setting of it being their parent who is doing the talking.
All of the participants also expressed the need of having a support system. Each
participant had a clearly defined support system in which they could relate to. In fact, two
of the participants even spoke of having mentors whom they could seek advice about
their parenting. The participants who were single parents all spoke of having friends who
were in the same situation, who they could talk to about the challenges that they faced.
Four of the six participants did not have any family nearby who could help them out, and
they therefore strongly relied on their social circles to bring them that support. Whatever
their specific situation was, all of the participants knew that they could not make it on
their own and were thankful that they had people around them whom they could lean on
for support.
Perceptions ofSuccess

When asked to discuss what they felt had been their role in helping their child to
succeed in school, each answer was eerily similar. They spoke of the need for much
support and guidance at home. They all seemed to speak with their children about the
importance of getting an education and how it would help them in the future. They also
spoke about having clear boundaries so that their children would know that doing school
work and other educational activities were not optional. Through their actions of always
trying to keep their kids on track, they set the example to their children of how very
important doing well in school is.

89
Themes in Relation to Guiding Questions
While the four themes, educational resources/influences, relationships, mother's
education, and perceptions of success, brought forth some interesting similarities amongst
the participants, they also provided some answers to the guiding questions. The common
factors oflow-SES homes in which the children succeed in school were all found within
the themes. The participants all made sure that educational resources were available to
their children and that they had time to do them. They also made sure that they as parents
were available to their kids, whether to just be together, to have fun together, or to talk
together. All of the mothers attended school through at least the tenth grade and each of
them understood the importance of having an education. They all felt that through support
and guidance in keeping their kids on track, their kids would succeed in school. These
common factors were well defined because each of the participants spoke about them.
These are not typical low-SES homes. In fact, they are exactly opposite of what
research shows they should be. These participants may not have a lot of money to give
their children everything they want, but as far as education goes, they are giving them
everything they need. Research has shown us the low-SES homes in which children
typically fail in school. These are homes in which there are few educational materials
available to children, homes in which the parents don't have time to spend with their
children or even talk with them on a regular basis, homes in which the amount and quality
of televison watched is not monitored, homes in which the mother has very little
educational background of her own, and homes in which there is very little support and
guidance given to help keep the child on track. The participants in this study have shown
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us low-SES homes in which children are able to succeed. Homes that are the exact
opposite of those previously talked about in research.
Do some low-SES children succeed simply because they are resilient and would
succeed no matter what type of home they are in? It's possible that for some children,
what goes on in their homes will not affect how well they do in school. But it ce1iainly
would be beneficial to all children to have the types of homes that these children have
available to them. Education and being smart is consistently emphasized by the
participants in this study. The options are clear cut and understood by both the parents
and the children in these homes.
Implications
There are several implications of this study. The first being that if enough support
is given to low-SES parents, in order that they may have the resources (time, educational
materials, and knowledge) that other higher SES home have, their financial situation will
not impact their child's academic achievement. The participants of this study all had
enough support around them to be able to give their children exactly what they needed
academically. They had the education to know that their children would do better in
school if they were prepared in preschool first. They spent time with their children and
helped them in their learning. They had people around them who could help them get the
educational materials they needed for their children to have success. They had support
who could pick up where they left off when they had to work longer hours or simply
couldn't do anymore. Support is crucial for these low-SES parents. They are already
doing so much and doing it the best that they can. But they need people around them who
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can help carry some of the load.
There is a huge need to educate parents who are in low-SES households. All of
the parents who participated in this study had many struggles to deal with due to their
situation, but they also knew what to do to help their children have high academic
achievement. This really sets them apart from other low-SES home environments. It
shows us that if these homes can have the right factors in place, their children will be able
to succeed in school. Therefore, we need to be educating those parents who are in lowSES situations, and showing them the things that they can do to set their children apart
from the rest.
It is also obvious that all children truly can succeed in school despite the amount
of capital that their family might have. It has been presented many, many times that if a
child is failing in school the likelihood of finding their name on the free lunch list is
extremely high. All of the children from this study were selected because they were on
that list, but they were also selected because they were so successful in school. Their
families may not have many material items, but they provide their children with all of the
things they need to be successful in school.
Conclusion
If a child comes from a low-SES home, should we just assume that they are going
to struggle and even fail in school? The answer is no, and this study has proven that
answer to be true. There has been so much research in the past that has led us to believe
that the answer to that question is always yes. And then, each year as we have children
from these homes being highly successful in school, we ask ourselves how that can be
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possible. Why are they doing so well? Are they just special somehow? It is my conclusion
that most likely, they come from a low-SES home that was described throughout this
study, rather than from one of those described in previous research. It is beneficial for us
to know what type of home environment they do come from however, so that we, as
educators, will know how to best support them in school. It is true that all children can
have success in school, but it is also true that that success may only come once enough
support has been given to their families.
Limitations
This study only looked at the home environments of six children from a second
grade classroom. The students all came from low socioeconomic environments in a
Central Washington school district. Therefore, this study cannot be generalized.
As the researcher was the sole interviewer and instrument of this study, researcher
bias was possible in any of the interpretations. Though the researcher worked hard to
keep out any personal opinions, the possibility of subjectivity was still present.
Also, it was possible that in interviewing parents of the students that they would
not be willing to give accurate information about their home environment in order to
maintain a certain level of social dignity. These parents also had to answer interview
questions from the researcher, who was also the teacher of their children. This provided a
certain level of uncomfortableness and uncertainty as they worried about how they would
be judged by their child's teacher.
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APPENDIXES
Appendix A
Interview Questions
Home
•

Describe the dynamics of your home ...
How many children do you have?

•

How many total people live at home?

•

How long have you lived in this home? How often have you moved? How many
schools has your child attended?
Describe a typical evening at home ...
How much time does your child spend watching t.v.?

•

What does your child like to do most at home?
What is your occupation? How many hours do you spend at home? How much
time do you spend with your child?
How often do you do educational activities with your child at home? Reading,
math, workbooks ...

•

Do you have extended family nearby?

Community
•

What extra activities is your child involved in inside/outside of school? Church?
Sports? Clubs?
Do you think these help your child's academic success?
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Relationships
•

Who would you say is your support network? Family, church, friends?

•

Describe your relationship with your child...

•

What do you typically do most often together?

Education
•

How far did you go through school? Did you feel successful in school?

•

In regards to your child's academic achievement, what do you see as your most
important role?

•

Has your child always done well in school?

•

Are you able to attend your child's school activities? How often?

Please note: Names and other PII were redacted from this appendix due to privacy concerns.

Appendix B
Interviews

Participant A
One parent household. One child.
Monthly income of$1900.
I: If you had to describe the dynamics of your home as it currently is, how would you do
that?
P: The dynamics? There is myself and

. Um, I don't know. I am

, and our cat

the head of the household, um I don't know what else you want me to say.
I: How long have you guys lived in the house that you're in right now?
P: Um, not very long. Um, actually

has moved around in her little life way more than

I probably would have liked her to. We've only been living [here] for little over a year.
She's been raised here and then we moved away and then came back. Um, but we have
currently been living here since March of last year, I think. So not very long.
I: How many times have you moved, could you put a number on that?
P: Yes I could. One, two, three, four. Four times. Since

's birth, yeah.

I: Ok.
P: Well, five because when we moved back to

we moved into a different

home.
I: Right. And then how many schools does that equate out to?
P: This will be her... well, preschool she went to one school and then, um, kindergarten
was in

, and then [here]. So, three if you're including preschool.
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I: Ok. And how long has she been in this school?
P: This will be her second year.
I: So she did first and second here?
P:Umhum.
I: Ok. So, describe a typical evening at your house.
P: Oh, that's embarrassing. And I'm going to be honest, because it's not very great. Um, I
get off work between five and five-thirty. I pick her up at her after school care, And then
we go home. Um,

hangs out, vegges, watches t.v., sometimes she plays on the

computer, sometimes she listens to music, you know just she can do whatever while I'm
making dinner. Then we eat dinner. Typically not together, at the table. Um, kind oflike
our down time. I watch Days of Our Lives, and

watches cartoons. And then after that

she takes a shower, and then she's allowed to hang out for a little while, and do whatever,
play, whatever. And then, about a half hour after she takes her shower, around 7:30ish,
she starts her math homework, and then after her math homework she reads. And then she
goes to bed. And that's a typical evening.
I: Thank you. So if you had to put an hour time frame on it, about how much time would
you say she spends watching t.v.?
P: On a typical school day?
I: Like a daily ...
P: Oh, a couple hours.
I: And then, what does she like to do most, at home?
P: She likes to play school a lot. She loves listening to her music in her room. She's way
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into Polly Pockets. She plays really well by herself. So, she entertains herself doing
whatever. Often times like you know, how much time does she spend watching t.v.? You
know it's hard to say because it's often on, but a lot of times she's not really watching it,
she's doing other things, so she's in her room, or she's, so, there's a lot of different
things.
I: Ok. And how, as far as educational activities, how much time does she spend doing that
kind of stuff, like reading, writing, math ...
P: It is just so hard to say, because you don't actually sit down and ok lets do ... but a lot of
things that she does is related to that. Um, I'm just thinking on the weekends, especially
lately, you know again she loves to play school. And so often times in doing that she'll
be writing out lessons, or she'll be reading to her students, or she'll, you know as a
pretend sort of thing, she does that quite a bit. Often times she's on the computer playing
educational games on the computer. Um, I don't know ifI can put a time on it, weekends,
probably a good half of the day. Um,just interacting in a play form and then on school
days we usually don't have a whole lot of time for that by the time we get home and go
through the normal routine. In the evenings usually she'll spend about 45 minutes just
doing her regular homework from school.
I: And how much time do you spend helping her, or does she need help?
P: When she's done with her math, she'll bring it in and I'll circle the ones that she has to
do over again. We've been interacting with her spelling words. And reading she does
pretty much by herself. It's weird talking to my daughter's teacher about that.
I: She's doing very well in school.
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P: But she does her homework every night. And she does her reading most every night.
Sometimes we have extra curricular things going on. I would say that I help her ten
minutes out of the 45 minutes, just checking her work and going over spelling list and ...
I: Do you think she would do her homework if that wasn't...like is that a set expectation
that you have of her, that she needs to get that stuff done or would she just do it on her
own because her teacher was telling her to be doing that?
P: It would depend on, man I don't know. I'd like to say she would, do it on her own,
especially ifl set a timer and told her when the timer goes off,

, you know you have

to have it done, but I would have to prompt her probably because she doesn't look at the
clock and go, oh it's seven o'clock and I've got to hop in the shower, oh it's seven-thirty
I've got to start my homework. I prompt her, but she does it willingly. I don't know. I
don't know if she would just do it on her own, I mean, she's seven. I have never put that
expectation on her.
I: I guess I just ask that more in a, like, it sounds like your involvement is more in a
guidance way than it is you having to sit with her and work with her.
P: Oh absolutely. Because she sits and she has her little number line that she has and she
does her homework and you know, she does it on her own. I think I helped her a lot more
last year, I sat down with her. And then by the end of the year I was like, what am I sitting
here for? She can obviously read the directions. She can obviously do everything so why
am I sitting here? And this year you know, I started doing that and then I'm like well, this
is ridiculous, I'm just sitting here picking my nose while she's doing her homework. So,
she does it and then I always check it. But you know...
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I: On a different type of subject, what is your occupation?
P: I am a program assistant for the

. Basically I am the youth coordinator, but they

put program assistant so I can do everything.
I: Oh, that was generous.
P: That was generous of them.
I: So how many hours a week do you work?
P: Forty.
I: Forty hour a week ...
P: And sometimes plus.
I: So how many hours does that equate out to that you are home.
P: Not enough. I mean I am home all the weekend, except for this weekend when I'm
teaching. But you know for the most part that's only one Saturday a month. I'm home all
the time, we're together all weekend. And then before she's goes to bed at night, three
hours.
I: Ok. Out of the time that you are home, how much time is spent with you two
interacting?
P: Oh, probably half the time. I think it's hard, you don't have kids, so it's kind of hard to
explain how that dynamic sometimes works. I'm not one of those mothers who sits down
and does games and things likes that. We'll do that on the weekends. I don't know how to
explain it. But she'll come in and ask me questions, I'll come in ask her questions. We
always talk about our days, on the drive home. Things like that. But as far as sitting down
and interacting on a daily school night basis, probably not as much as we should,
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honestly.
I: Oh absolutely. It sounds like she's a pretty independent...
P: She's always been very independent. She plays really well by herself. And often times
we don't interact because she's in the middle of some imaginary game going on.
I: Which is much more different than if she was the type of child who needed your full
attention all the time, then you would probably interact a whole lot more.
P: Yeah but I think it wouldn't be on a great level because after a while I'm like oh my
gosh I need some space, you know? As well. So I mean, I don't she and I kind of work as
a team. Which is kind of sad because she's a child, but you know we're more a team,
team workers. Does that make sense?
I: Yeah that makes sense. Is

involved in any extra activities outside of school?

P: No. No, she was involved in swimming last winter, but no. We just don't have the time
or energy for that. I'd rather have that time spent together than ... and really she hasn't
shown any interest. I've asked her, you know, do you want to be in gymnastics, do you
want to be ... no, no, no. Sometimes we go hang out with the circus, the circus, but she's
not really into that.
I: Do you guys have any extended family nearby?
P: No. No. My mom's in

. And I have a sister in

and a sister in

. But

immediate family .. .! have a couple or aunts, an aunt and uncle here but we're not really
that close. And the cousins we don't hang out as a family. No. But I have a lot of really
close friends that are like family though. So, that makes a difference.
I: Yeah, absolutely. That was my next question, who would you say is your support
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network?
P: Oh man. There's all ofmy friends. I have an adult lady, you know, she's in her fifties.
But she's kind oflike my second mom. I can go to her with any ofmy problems, and she
is constantly giving me advice about

, and work, and ... she just helps me out a lot. So,

you know she, and all my friends consider her kind of like a mom and I'm going over
there for Thanksgiving. So I have a huge amount of really close wonderful people in my
life.

I: Oh that's awesome.
P: Yeah.
I: Describe your relationship with your child.
P: I think it changes every so often, throughout the years. She gets older, like I said it's
more working as a team effort. You know, cause I let her know we gotta get this done and
you know we work together to get it done. In the past, you know it was more nurturing,
now that she's older she doesn't need Mom as much. She's off playing with the neighbor
friends. Or doing other things. So no, I don't want to say it's a friendship, because it's
definitely not, you know she's my daughter and I don't believe, until there's an adult
period, mother's and daughter should not be friends. They're mother and daughter. But,
we work really well as a team.
I: What do you two typically do together?
P: Oh, we just hang out. We're usually running here and there. We do our shopping
together, just because we're always together. You know, we're around our friends a lot.
So, you know we go to

's's house or to

's, or we go, running here, there,
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everywhere. It's hard to say. But I mean every day is different. We don't usually do the
same things twice. So.
I: How far did you go through school?
P: Well, I have my bachelor's degree. And I've had some college past that.
I: Did you feel successful when you were in school?
P: Yeah, I never thought I'd go to college. Let alone graduate from college with a four
year degree. In high school and the earlier years, I never really tried. I didn't have a whole
lot of expectations from my parents, they had a lot of expectations on my older sister as
far as work hard and expecting good grades. They always said, you know

's never

going to go to college. So for me I never had any of that expectation so I didn't really give
it my all. I didn't graduate with a bad GPA, but I didn't really try very hard either. In
college, I was a single mom. You know, I did the best I could, but I didn't try to get
perfect grades because that wasn't important to me.
I: As far as

's high academic achievement that she has had so far in school, what do

you see as your most important role in that?
P: That is so hard because I don't feel that, it's weird because I don't feel like I've done
anything to, well I know that I feel that my part is giving her a secure home and a loving
environment and somewhere that she knows she's safe. And loved. And I think that has
been the biggest contributor I feel like in her education, and I know that that is not
education focused, but I don't think that children can strive in an education environment
if they don't have that foundation. I haven't pushed her very much, as far as having to get
good grades, I think she just knows that it is something' s that kind of expected. You
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know, if she doesn't succeed in high grades, she knows that I'm going to love her
anyways, so I think that not having that huge amount of pressure on her is probably
helpful.
I: Has she always done well in school?
P: Yeah she has. I think that a big part of that is an early education. She was in preschool
for two years and she had only a half day in kindergarten, and they didn't focus on a
whole lot, it was kind of, a you know, the

education system, but I think that

having that background and not having huge amounts of responsibilities in kindergarten
helped out a lot. I don't know, does that make sense? But, I was really fortunate to get her
in the ECAP program, so she had two years of that.
I: What is ECAP?
P: It's just like Head Start, it's Early Education Assistance Program. It's exactly like
Head Start, but it's state funded instead of federally funded. So, it was a wonderful
program. While I was going to college. Excellent teachers and it was awesome. Yeah, it
was amazing.
I: Are you able to come to school activities.
P: Like the PTA sort of things?
I: Yeah like that or field trips or...
P: Yeah I could, last field trip I couldn't. But my job is very family friendly and family
always comes first and so ifl were to want to come and volunteer for certain activities or
be there absolutely I could. And I try to. As much as I can.
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Participant B
Two parent household. Three children.
Monthly income: Welfare.
I: The focus ohhis interview is to talk about

's success, and why she is so successful

in school. So all of these questions are all geared to help figure out what is going on
beyond her own intelligence, but what else is going on in her life, that would help her be
so successful in school.

P:Ok

I: Describe the dynamics of your home.
P: Well, there's me, dad, three sisters. And then there's all the aunts and their families. I
mean they're not in the house, but they definitely give back up.
I: How often does

go to her aunt's house?

P: At least once a week. Sometimes after school she goes there and just visits for a few
hours, has dinner. But pretty often.

I: How long have you guys lived at the house that you are at right now, well, the
apartment I guess I should say.

P: Since June.
I: Since June?
P: Yeah.
I: And have you guys moved often?
P: Yeah.
I: How many schools has

attended?
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P: Four.
I: Describe a typical evening at your house.
P: It kind of depends on if Mom is home or if Dad is home. When I'm home it's like half
an hour oft.v. And then they do homework, or they play in their room. We always have
dinner about five or five thirty. Which gives us enough time to unwind and go to bed by
seven-thirty. That doesn't matter whether it's me or dad, seven-thirty is bedtime. Or even
at an aunt's house, seven-thirty. Everybody follows bedtime rules. When it's dad, he
plays a lot more. And dinner isn't always at the same time. He relies more on older sisters
to help him out or sisters together doing their homework. He's always like, you help her.
I'm a little bit more on the, you do it on your own and I'll help.
I: How much time does

spend watching t.v.?

P: About 30 minutes right after school. If they get their chores done, homework and
everything done then they after dinner could watch more. But it depends on if they get
everything else done. It's like between after school and bedtime there isn't much time.
I: What does

like to do most at your house?

P: Well it depends on her mood for the day. Some days she wants to sit there and play
house or school with her younger sister. Other days she wants to sit down and draw. She's
my one who would like to, tries to watch t.v. as much as possible. She's definitely a t.v.
watcher, so when she gets a chance she will just curl up and watch t.v.
I: What is your job?
P: Working at

.

I: And about how many hours do you work a week?
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P: 35 to 40. Now.

I: Now? Starting when?
P: That started about two weeks ago.

I: What was typical before that?
P: 20 to 25.
I: And then is the rest of the time spent at home?
P: Pretty much. I'm a home body. I spend my time doing chores or running around,
paying bills or whatever else needs done.
I: How much time do you spend with

? Or

and her sisters?

P: Most nights. So like kind of on the week days you know. Then that's it. Whenever I, I
always walk them up to school, which gives me some really good time with them.
Because there's no chores, and there's nothing but just me and them. And then on the
weekends, is basically like we're on the couch together. Good place for Mommy on the
weekends.
I: How often do you do educational activities with

, like homework, reading with

her?
P: Well whenever I'm home at night or on weekends we always go over whatever she's
done. I always correct it, I won't fix it, it's up to her whether she fixes it or not. But her
homework is her own. We read quite a bit. I can't say exactly how much time, but we
read.
I: And do you guys read what's brought from school?
P: We read what's brought from school and then their own. They have quite a library.
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Encyclopedias, dictionaries, along with chapter books, and picture books.
I: Oh great.
P: Educational, I have a bunch of books on presidents and they like those.
I: Oh I bet they love that.

P: They love their books. My older two have their own library, and my youngest has her
library in their rooms. And it's up to them to read.
I: Do you have extended family that lives around here?
P: No. Just like I said, their old preschool teachers who have become their adopted aunts.
I: And can you talk about that a little bit, as far as the time that they spend with them?

P: Um, they kind of do some of what we can't. Like taking them out places, sometimes
out to dinner or just to show them a little bit different stuff than we can show them. Like
one of them has taken them out on the Garden Tour, and just, they still follow our rules
and everything that we've made at home, but then they just then do a lot of other things.
They do a lot of arts and crafts and stuff that can cost money. They also bring them books
that they And a lot of time they actually take them one on one so that they have separate
time away from their siblings. Because they definitely get sibling burn out.
I: Is

involved in any extra activities outside of school?

P:No.
I: Who would you say is your support network? As far as like family or friends ...
P: Just their aunts. Whenever I am needing to talk to someone about the girls, I can go to
any of them and they will help me. It's just nice to be able to talk to somebody whose
been there before. Occasionally I may ask my manager at work. Like, what did you do
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when your kids started doing this? You know, type of thing. But, occasionally I can talk
to their doctor about some things. But that's basically it.
I: If you could describe your relationship with

, how would you describe it?

P: Um, she and I don't always get along. She is a little bit explosive sometimes, but, I'm
her mommy. She you know, she loves seeing me, it's always a smile after school, or she
doesn't react well when she has to clean her room, or clean her sister's room, like well
you were the one who made the mess, not your sister so you need to clean it before she
gets home type of thing. You know. But, I would say it's good.
I: What do you do typically together?
P: Cuddle, talk about things she likes or things she wants to do and things I do. She's
always asking me about what I do at work and that type of thing. Every so often they will
steal my hat and apron and pretend that they're a

.

I: It sounds like they look up to you a lot. As far as for you, how far did you go through
school?
P: Uh, I've had some college.
I: Did you feel successful in school?
P: Not really. I was kind of a, when I was in high school was very popular with the
teachers and the counselors and the principal, but yet they basically didn't have the
funding to see that I had any learning problems or anything. So, they really liked me, they
thought I was smart, they talked to me about how smart I was, and yet I had to go back
and get a GED.
I: So you felt like you had a learning disability?
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P: Um, they didn't know. I'm not sure what they thought, but other than the fact that they
told me how smart I was. And I was like, oh thank you. Now why am I failing? And so,
there were some classes that I did good in and some that I didn't. Like English, I always
had problems in English. Science I did really good in. In fact I had one science class in
high school that me and another student were competing for the high grade. And I think
that over the years the focus has changed so much that they're really trying to make sure
most kids don't fall through any cracks. And unfortunately it's kind oflike I fell into
cracks because they just didn't know what to do or whether they had funding or what.

I: As far as

doing really well in school, what do you see as your most important role

with that?

P: Having her do it. Getting up to the table, and doing homework and follow through. Just
the follow through I guess. Just always making homework and school important. When
their top priority is like sleeping and eating, school is right up there.
I: Has

always done well in school?

P: I think she has. She hasn't always thinked she has. But she's always compared herself
to her older sister. Which has always been kind of difficult because her older sister had
especially in the beginning, some natural ability in school. So, her sister just got it, so
she's had some more problems in thinking that she wasn't where she's supposed to be.
So.
I: Have you been able to attend her activities at school?
P: I came here on the first day of school and that's about all I've done so far. I just think
it's more important to be at home, and get their homework done and get dinner in their
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stomachs and get them to bed in time. I mean, I know that it's nice to have those after
school things but, it's, we just think it's more important that they be at home, especially
on a school night.
Participant B
Both guardians interviewed.
Two parent household. Two children.
Monthly income is $2240.
I: Describe the dynamics of your home.
P 1: That's a, it can be a really broad question. Organized chaotic. We are very family
oriented, so we have a bunch of family to visit, sports, church. We just believe in being
very involved in everything we do. The community too.
P2: Organized chaos, but very stable. Not so chaotic that you feel like you're not able to
get anything accomplished and enough chaos and enough organization that a lot still does
get accomplished at the same time.
Pl: The activities that we do, we choose them.
P2: Because we choose it, we're completely sold on whatever it is. So, then it's one
hundred percent, and then that pulls you every direction, which does create some chaos.
I: How long have you lived here in this home?
P 1: Three years.
I: Have you moved often?
P 1: Yes we have, over the years. We lived in

for four and a half years.

P2: But since the kids, in college we moved a lot. Do you want to know how many places
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we've lived?
I: Actually the point of that question is more looking at how many schools your kids have
gone to.
P 1: They've gone to two.

went to Lewis Elementary, and

went to preschool

there. Then we moved down here in time for him to start first and she started Kinder.
I: So

has been in the same school from Kindergarten on?

P 1: And that is something that we said no matter what we did once the kids got to first,
we'd stay here through elementary.
P2: We'll do what it takes to keep them in one elementary. That was the goal that we had
made as a couple before we started having kids. We weren't going to drag them around to
different schools and have them establish different friendships and I don't know, almost
be cut short. We just didn't want them to be in that position so that's why we live here.
And we do think it's important for that aspect, so it's a priority in our lives.
I: Describe a typical evening at your house.
P2: Week night?
I: Yes.
P 1: It varies. The kids come home, we do our homework. We basically try to get all that
done by the time Dad gets home from work. Then, depending on when he gets home, one
night we may have piano, on another night they may be getting ready to go to a sporting
event.
P2: And then every night it just seems like there's something different. There's not the
same thing every evening. Other than homework.

114

P 1: The only thing that stays consistent is homework.
P2. That's usually seven days a week.
Pl: Yeah at our house, Monday thru Thursday, there's no t.v.
P2: We were watching t.v. tonight because I knew that recipe was going to be on. I do
most of the cooking.
Pl: I lucked out. But yeah, we just keep them busy in that aspect. Church, is one night at
least a week. Scouts one night a week. And they are home and in bed by eight o'clock.
All activities, because these guys, whatever it takes to get them home, we have them
home by eight, hopefully in bed by eight, at the latest eight thirty.
P2: Yeah, hardly any times are they up passed that.
I: How much time does

spend watching t.v.?

Pl: In a week? It depends on the weekend.
P2: When you say t.v., because

may have the t.v. on to have some noise in the

background. But she never sits down and actively gets into a program.
P 1: That part of it, maybe two hours.
P2: Most of it is just to have noise in the background. Part of it is to block out all of the
cars and the noise around our house. So it's kind of a habit in a way. But it's not a habit
that you've just got to watch it when it's on. She, the majority of the time, this whole area
is covered with markers and pens and paper and all her workbooks, activity books. So
even she's the type who can do it all at the same time. She really doesn't make it a
priority to watch t.v. She's more interested in whatever she's doing.
Pl: Her shows she watches on the weekends probably amounts to five hours.
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I: So on the opposite end of that, how much time does she spend doing educational
activities?
Pl: A lot. Probably, I'd say, two hours a night.
P2: At least two hours a night. And that's, you know on the weekends, it might be a lot
longer than that. But, because she's messing around all day long with things.
Pl: I'd say maybe 13 hours on the weekends.
P2: And mainly that's her because we're not pushing that on her. Hey you've gotta do
this, hey you gotta do that. She's the type that she just loves to be busy. And to her that's
almost relaxing. After the organized chaos of the week. And her personal time.
I: And how much time do you spend with her doing that kind of stuff?
Pl: Educational? Depends on what it is. Sometimes I will dive in and help. I mean,
guaranteed in the hour of homework she does every night I am there with her. At least,
about half of that. I mean the educational art stuff that we do is always together.
Especially, that's always stuff that we have done together.
I: What does

like to do most at home?

Pl: Spend time with the family.
P2: She likes to be the center of everything. If she is in the center, she totally, completely
one hundred percent content. It's been that way since day one.
Pl: Academic stuff.
P2: And that's not just a phase or something's she's gone through most recently, this has
been for a long period of time.
Pl: The minute

got in school, she's been this way. Academics and crafts have been
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her life since she's been able to do them.
P2: I think she got to be competitive with that too, because she's like hey, my older
brother is doing this and I think I could do it better. You can tell her mind was working at
that. We could tell she was figuring it out in her mind without us saying or really doing
anything but working with the oldest child.
I: What are your guys' occupations?
P2: Do you want my current occupation, or what I'm educated in?
I: Your current occupation. What you do right now.
P2: So it would be inventory manager, the safety director. I deal with all safety issues. Uh,
and some receiving. Now that's current. Do you want to know what I do in those
positions or just the title?
I: Just the title. Now where is that at?
P2:
Pl: I work at

. Totally not what I'm educated in, but it's a job to stay here.
in the afternoon. Well, I am now on from 11 :30am to 3pm. It's

gradually growing. It was just an hour and a half a day. And then it went to three, and
then I lost some and now I'm back up to four. But I'm not going for full time. As long as
I'm done when the kids are done I'm happy.
I: So how many hours do you spend at home?
Pl: Well we do have jobs that when we're done we're not called back to it, so when he's
done he's done.
P2: Yeah, I'm done at four o'clock.
P 1: And I'm done at three.
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I: Would you say then that they majority of your time spent at home with your kids?
Pl: Yes.
P2: Most definitely.
Pl: Even if we're running here or there, we're together.
I: Do you have extended family nearby?
Pl: We've got all the grandparents, all the aunts and uncles, and actually our aunts are
here in town that they know. Because

's sister lives in

, my brother lives in

. But as for extended, they spend quite a bit of time with family. They always have
had family around them.
P2: They're not used to not having family around. Or being involved in all the aspects of
extended family life and I guess that could relate back to the chaos factor. Running
around to help the rest of the family.
I: So what extra activities is

involved in?

Pl: Outside of school: soccer, basketball, piano, church. Activities there are kind oflike a
girl version of scouts.
P2: I mean their not out camping around. But I mean it's the same basic philosophy that
they need to be doing lots of activities.
Pl: That covers the major ones. We definitely put a limit on her.
P2: And the reason we would put a limit on her, is because she's the type and she's strong
enough and willing enough to participate in everything.
Pl: She'd like to be in gymnastics, but I'm like, sorry, I'm not tackling that one. And
swimming.
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At school she's not in much.
I: Well, it's pretty, at this point in school it's pretty minimal, as far as activities in the
school.
P 1: It is minimal.
P2: It seems like she's on the PTA because she's there at so much PTA stuff.
Pl: And she'd like to do the Missoula come January.
I: Do you guys think that the extra activities help her academically at school?
Pl: Having the extra activities helps all ofus feel more organized. They know their
schedule and what's coming up. I think it helps them know what they've got.
P2: And you can tell with

after she's exercised that she's almost in a different state of

mind. She's more relaxed and she is better able to accomplish things. She's better
focused. Even more focused than normal.
Pl: And she probably would love to take on a lot more but we won't allow her to.
P2: Not unless she wants to substitute one activity out for another, we would consider
that, but at this point everything is just so full. There's just not space to fit anything else,
for her. Then she would be overwhelmed. And it would have an adverse effect. I think
we've struck a balance and she's comfortable with it. We're comfortable with it.
I: Who would you say is your support network?
P2: Each other. First and foremost.
Pl: Yeah, I mean, we bounce everything off of each other.
P2: Yeah decisions aren't made one without the other.
Pl: And we don't go outside ofus to make those decisions.
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P2: I mean for those few ... but as far anything else, we go to each other.
Pl: If it's big, we go to each other. We balance everything out.
I: How would you describe your relationship with

.

Pl: Lovable. I could see friends, you know, but yet having the relationship that she can
come talk to me but yet I'm also her mom. I'm here to protect her. She's a tester.
P2: She pushes you and tests you in every way possible. And yet if you put certain
boundaries and guidelines, she'd do anything for you at any time. As long as, as long as
you keep her, well on a personal note, as long as I keep her knowing that she's loved and
supported in everything she does, I think that's key. As long as she knows that.
Sometimes that's how a conversation has to start out with her, I love you more than
anything in the world, however, we need to talk about a few things. But as long as the
conversation is started off from that standpoint, she'll just be your best team player. And,
I don't know how to describe her. She's unique.
Pl: You could call her an even coordinator. She's very outgoing and loving.
P2: She likes to have fun, we like her to have fun, we like to make it fun for her.
Pl: But there are boundaries.
I: Right. What do you guys most typically do together?
P2: Pretty much everything we've talked about before. As far as sports, extra curricular
activities. Really everything is together because we coach her sports teams.
Pl: And yet I do a lot of things with her, she like to be involved in everything I do or say.
Whatever it is.
P2: Whatever it is. From yard work to organizing the garage ...
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Pl: To doing the dishes, to, I mean she will help anytime, in any situation.
P2: A lot of times you don't even have to say anything, she's just there. For some reason
she knows in her mind that this is what I need to do, where I need to be, and how I need
to be. And a lot of that is not from our prompting. She's already there. I don't know how
that happens, our other child .... the earth could cave in right by our house and he'd just
climb out and go oh.
Pl: And then climb back in.
P2: Oh, alright, and go back. We can't get away with much. Nobody can, especially her
brother.
P2: She also wants there to be peace and harmony. I mean not just with kids at school or
our family, she wants to make them better.
I: How far did you guys go through school?
Pl: We've both done four years in college. But degrees, we both have AA's.
I: Do you yourselves feel successful in school?
Pl: I had to work really hard. It did not come easy. I worked my butt off for everything. I
always felt like I could have done a little bit better, but I'm content with where I'm at,
yes.
P2: Me? My first year in college was a complete failure. It was more for the social. Pretty
much, like

is now I was my first year in college, but she is successful, and I wasn't.

Um, but then, part of it was there was a mission in between, a two-year mission. Where
there was no contact with really no family, really other than four times in two years. Then
after that point, to me college was pretty easy. She typed all my papers out, because we
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didn't have computers then. So as far as school success, most definitely.
Pl: He loves school. He would go back.
P2: I'm the type of person who would like to take one really difficult class a year just to
go huh, I'm not as smart as I thought I was, but I'd like the challenge aspect.
I: As far as

's academic achievement in school, what do you see as your most

important role in that?
Pl: Support. Guidance
P2: That's a good question. I don't know I just feel that, um, wow, I don't know why this
is such a problem. I really don't know ifl can answer that, cause I don't know if I have an
answer to that one. Just as long as I guess that she knows that we're always right there.
I: If you had no interest in her school, do you think she would do as well as she does?
Pl: In a way yes, because she is a very motivated child. Yes it does help, but she's also a
self starter.
P2: And I think though, that it's already been ingrained into her brain that we are always
there for her with any of those questions or concerns. So I guess she already has that
foundation she already knows that. That just helps her be that self starter, like you know, I
don't need them unless something is wrong, or I just will do it. There's no question in her
mind.
PI: Yeah I could see her doing really good, on the hand, she wants to be successful. So I
think that ifwe drop tomorrow, I think she's got a good enough foundation to be alright.
P2: I guess we really don't know how she got to that point where she is so self motivated.
She has just always wants to succeed with whatever it is she's doing. Maybe she's just
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seen what hard work will get you. And she has seen a lot of that, through

's brother

and sister, through anything that we do, because we try to do it one hundred percent of the
time. And I think what really has got her is that we're really perfectionist with everything
we do. And just based off that, know how some things need to be in order and need to be
done a certain way, I think she yeah.
Pl: But I mean as much she's competitive, I don't know if even the other kids in the
classroom, what levels their at doesn't intrigue her as much as. She's more interested in
making snre things are going well. Because she isn't very competitive.
Participant D

Interview done in Spanish.
One parent household. Three children.
Monthly income: Unspecified amount, plus welfare.
I: La primera pregunta es describe como es tu casa.
P: Mi casa es nada mas, mis ninos y yo. Y este pues un, todo de cada cien percento de
ellos y mi trabajo. Porque no tengo mucho tiempo para ellos, pero el tiempo que otra que
estoy y paso con ellos.
I: Donde trabaja?
P:

.

I: Y, en un dia normal, cuantas horas esta alla?
P: Trabajando? Entro a las cuatro y salgo a las doce y media. Cada dia los deja a las tres y
media y Jes recoja a la una. Son muchas horas de trabaja.
I: Y los ninos estan en casa dnrante este tiempo, o ...
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P: Con la babysitter.
I: La babysitter, ok.
P: Es que, trato de, es mucho tiempo a la babysitter pero trato que esten con personas
donde sienten mejor. No donde yo diga que se van a quedar no, yo hablo con ellos y ellos
no no esta gusto con la babysitter que yo trato de buscar otro. Y que me gusta que esten
alli porque se miran a personas que confiansa.
I: Y por cuanto tiempo han vivido en la casa donde esta ahorita?
P: Por tres anos.
I: Y

siempre estaba en esta escuela?

P: Si. Asisto a Head Start por dos anos y alli a asistado en esta escuela.
I:

mira a la tele?

P: Si. Eso a le ayudo mucho a el, mira lo que esta pasando en la tele y trata de
resplenderse igual que esta. Y aprender. Porque me dijo que nunca hace lo que los ninos
miran como los power rangers, cuando el estaba en Kinder, con Mrs. O'Neil, habia un
nino que miraba mucho los power rangers, y llegaba a escuela y el no le gusto mucho
este. Le gusta mas como, el sponge bob, las de the survivor. El siempre quiere aprender.
Siempre me dice, mami cuando vamos a hacer un pan nosotros? Y es importante que el le
suporta bien.
I: Cuantas horas cada dia,

mira la tele?

P: Mira como, durante la semana no tiene tiempo porque recojo de la escuela, ya es dos
cuarenta y cinco, llegamos a la casa, le pone de comer, porque me gusta que te vayan
comida de la babysitter. Y despues, los llego a la babysitter. La mira como, una media
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hora.
I: Que le gusta hacer el mas en casa?
P: A

, le gusta mucho escribir, este le gusta mucho como la lectura, le gusta mucho

leer. Este, como se dice, hace historias. Escribir historias. En la casa juega y todo pero
este el supone recorta, si le gust recortalo pega, hace historia. Se pone hacer cuentas
largas con dibujos ye dibuja flores y barcos. Pero el le gusta mucha esto. La maestra de
Head Start, el le da una caja llena de libretas de colors, de tijeras y todos la tiene. Las
cuida.
I: Y el juega con las ninas?
P: Juega con las ninas pero a veces se pone juega solo tambien. Trata completamente. Y
te gusta hacer mapas. Hace mapas de

. Le forma las montanas, hace las

carreteras, hace el tren, el rio. Le gusta hacer.
I: Cuanto tiempo Ud. haga cosa con

, de actividades educacionales?

P: Los sabados y los domingos, pero casi siempre en los sabados. Los sabados es cuando
se pone el a mi los libros que lleva de aqui. Y se pone mami porque pasa esto? Hace
tiempo, me pregunto sobre que porque se cayen las hojas en los arboles.
I: Uds. tienen otra familia que viven aqui?
P: Mi hermana.
I: Uds. pasan tiempo con ella?
P: Si, es la unica. Y ella me la ayuda.
I:

participa en actividades que son dentro de escuela o afuera de escuela?

P: No. El quiere hacer deportes pero no tenemos tiempo porque no tengo un buen trabajo
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y este no puedo. Pero mas adelante quiero que posible el pueda.
I: Quienes son las personas que se apoyan a Ud. su familia?
P: La unica es mi hermana. Yes que ella esta casada y tiene un esposo mequanico. Y este
ella la que auyda mi porque ella no la puedo ayudar. Porque no puedo. Ella me ayuda con
los ninos cuando tengo una cita y en la iglesia que me voy.
I: Y, como es tu relacion con

?

P: Bien.
I: Que haganjuntos uds.?
P: Jugamos. A veces que el me enoja porque dice mami, y yo dice ya

porque tengo

cosas de hacer, y el dice you quiero que ud. jugando mas. Este que es muy carinoso. Lo
que mas hacemos juntos es que dibujemos. El esta muy en la escuela. Casi todo hacemos
juntos. Todo.
Lo ponga a ayudarme a recojer. El me ayuda mucho con los ninos.
I: Y ud. asiste a escuela?
P: Yo asiste a la escuela en Mexico hasta, aver, la secondaria, como el diez.
I: Y cuando vinio aqui?
P: Yo me vine con el papa de ellos, y vivimos en

. Y habian problemas y nos

separamos, y yo queria regresar a Mexico. Pero mi hermana, me dijo, no ven te para aca.
Yo puedo ayuda para aca. Puedes trabajar.
I: Y le gusta aqui?
P: Pues si, si me gusta pero al primero, no. Al primero yo lloraba mucho porque nunca he
trabajado. Y al primero estaba en una huerta. Pero ya ahorita me acostumbre.
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I: Y su familia todo esta en Mexico?
P: Si, solamente tengo mi hermana aqui. Si es bien dificil porque cuando yo llegue, mi
hermana es que la mama de su esposo se enfermo en mexico y se fueron y yo como estaba
trabajando en la huerta y era bien dificil porque no tenia carro, no sabia como hacer
Welfare or WIC. Todos no sabia.
I: En pensando de

, y como el hace muy bien en escuela, que piensa ud. es tu rol mas

importante?
P: Me preocupe mucho porque vengo a escuela. Yo quiero que le estudias, yo quiere
porque el a veces no le pida muchas cosas. Como tiene ganas de tener un perro. Y el me
dice como, mami, quiero un perro. Y el quiere muchas cosas que otros ninos tiene y el no
puede tenerlos. Siempre dije, estudia mijo, tu estudia. Yo se que lo estudia no es todo,
pero si la facilitas las cosas. Estudian uds. y algun dia compramos una casa aver, puedes
tener un buen trabajo y pueden hacer todo lo que uds. quieren.
I: Como aprendio a el, el ingles?
P: El aprenda a ingles porque estaba en Kinder y su maestra me da un curso de unos
casets de video, y unos libros. Y el se pone en el video y se pone con sus libros y
canciones y las letras y todos eso. Porque en la casa no hablemos ingles. Y era bien dificil
para mi porque llegaba libros y yo quieraba ayudarle a leer y no podia porque no entendi.
I: Por eso siempre

hace bien en escuela?

P: Si, siempre. Es que el ano pasado, el le gusto a participar.
I: Y ud. puede asistir a cosas a la escuela?
P: Yo puedo venir a cosas como una asemblea de Student of Month, pero no tengo mucho
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tiempo porque me trabajo. Y trato mucho pero es muy dificil.
Participant D

Interview done in Spanish (translation into English).
One parent household. Three children.
Monthly income: Unspecified amount, plus welfare.
I: The first question is to describe the dynamics of your house.
P: My house is nothing more than my children and I., and in this, well, all of everything
that I do, one hundred percent is for them and my job. I don't have much time for them,
but the time that I do have I spend with them.
I: Where do you work?
P: A warehouse.
I: And, in a normal day, how many hours are you there?
P: Working? I go in at four in the afternoon, and I leave at twelve-thirty. Each day I drop
my kids off at three-thirty and pick them up at one. It's a lot of hours working.
I: And the children are at home during this time, or. ..
P: With the babysitter.
I: The babysitter, ok.
P: I try to, because it is so much time at the babysitter, I try to at least choose somebody
where the kids feel ok. I don't just tell them they have to go somewhere, no I talk with
them and if they don't like the babysitter, I try to look for another one. And then I like
that they are there because I know that we looked for somebody that we could trust.
I: And how long have you lived in the house that you are in right now?

128
P: For three years.
I: So has

always been here at this school?

P: Yes. He went to Head Start for two years and then he has always been here at this
school.
I: Does

watch television?

P: Yes. This has actually helped him a lot. He watches what is happening on the
television and tries to imitate exactly what he hears in English. And he learns a lot. But,
everyone always told me that kids shouldn't watch many shows of like Power Rangers
and that type, then he got to Kinder, with Mrs. O'Neil, and he was a child that watched a
ton of Power Rangers, and shows like Sponge Bob and the Survivor. But he always
wanted to learn. Always he would ask me things like, mommy when are we going to
make bread together? And it's important that he treats his teacher with respect.
I: How many hours a day does

watch television?

P: He watches like, during the week he doesn't have time because when I pick him up
from school it's already two forty-five, then we arrive home, I make him something to
eat, because I don't like to send them to the babysitter without eating first. And then, I
take them to the babysitter. He maybe is able to watch about 30 minutes a day.
I: What does
P:

like to do most at home?

loves to write., this he likes, just like reading. He like to read a lot too. This like

I said, he makes up stories and then he writes them. At home, he likes to play and
everything, but he spends very little time just playing compared to how much time he
likes to read and write stories. He loves to write big stories and make drawings to go with
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them of like flowers or boats. He loves to do this stuff. When he was in Head Start the
teacher gave him a box full of books, colors, scissors, everything, and we kept that stuff.
I: And does

play with his sisters?

P: He does play with the girls, but at times he just wants to play by himself. He really
tries. Oh, another thing he likes to do is make maps. He makes maps of our city. He
draws the mountains, roads, the train tracks, the river. He loves to do that.
I: How much time do you spend with

doing educational type things.?

P: On Saturdays and sundays I'm with them all day. Especially Saturday. Saturdays are
when he and will read the books he brings from school together. And he'll ask me things
like, Mommy why did that happen? He spends a lot of time asking me questions about
things like why the leaves fall from trees.
I: Do you have family that lives around here?
P: My sister.
I: Do you guys spend time with her?
P: Yeah, she's the only one. And she helps me a lot.
I: Does

participate in activities during or after school?

P: No. He wants to do sports but we don't have time because I don't have a good job and
I just can't do it. But hopefully soon we'll be able to do it.
I: Who is your support network?
P: The only person is my sister. She is married and her husband is a mechanic. She
always is the one helping me, especially since I don't have a means to help her much. She
helps me with the kids when I have an appointment or she helps me with the kids when
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we go to church.
I: What is your relationship with

like?

P: It's good.
I: What do you do together?
P: We play. At times he gets mad because I don't want to play and I have to explain to
him that I have things to do and he'll tell me that he wants me to play with him more.
He's so sweet. The thing we love to do most together is drawing. And he loves to play
school. We do almost everything together. Everything. He helps me get groceries or helps
me with the girls, he'll help his little sister do her homework.
I: Did you attend school?
P: I went to school in Mexico until about the tenth grade.
I: And when did you come here to the States?
P: I came here with my kids' dad and we lived in

. We had a lot of problems

and then we separated, and I wanted to return to Mexico. But, my sister told me not to go.
That she could help me out here, and that I could find work.
I: And do you like it here now?
P: Well, yeah, I do like it, but at first I didn't. At first I cried all the time because I had
never worked. And at first I was doing hard labor in an orchard. But, now I've really
grown accustomed to it.
I: And is all of your family in Mexico?
P: Yes, I only have my sister here. And when I first arrived it was even more difficult
because right when I got here my sister's mother-in-law got six in Mexico and they left to
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be with her. I was working in the orchard when they left and it was really difficult
because I didn't have a car, and I didn't know how to do Welfare or WIC. I didn't know
how to do any of it. But, after she got home, she was able to show me how to do all of
that stuff, and they helped me get a car.
I: In thinking about

doing well in school, what do you think your most important

role has been?
P: I worry a Jot about him getting an education, and I always talk to him about how
important it is. I want him to be studying. I worry because a lot of times he won't ask for
anything because he knows we can't get it. But, like for example, I know he wants a dog.
And sometimes he'll say things like, mom, I want a dog. And he just wants things that
other kids have and he knows he can't have them. So I always tell him, my son, you have
to study hard. I know that school and an education isn't everything, but it does help you
get things. I tell them all, study and some day we'll be able to buy a house and you'll be
able to have a good job and we'll be able to get everything you want.
I: How did he learn English?
P: He learned English because when he was in Kindergarten his teacher gave me a set of
cassettes, and videos and books. He watched those videos, and he read his books and he
listened to songs. He learned his letters and all this kind of stuff through those cassettes. It
was hard because at home we don't speak any English. And then it got really hard for me
because he would bring home English books, and I wanted to help him to read, but I
couldn't understand them.
I: Has

always done well in school?
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P: Yes. Always. And starting last year he really started to participate a lot.
I: And are you able to help with things at the school?
P: I can come to some things, like the student of the month assembly, but I don't have
much time for anything else because ofmy job. I try to do a lot at the school, but it's
really difficult.

Participant E
One parent household. Three children.
Monthly income: $1900
I: Describe the dynamics of your home.
P: The three kids live there,

,

and

and the doy

. He's a lab. And

it's pretty wild. I mean it's not wild, it's structured but it's busy.
I: So there's four of you guys all together. And how long have you lived where you are
at?
P: Um, a year. Well, not quite a year. Probably seven months.
I: Do you guys move a lot or ...
P: Um, I'd say no. Well, we actually, they have moved three times, in the last three years.
I: Have they always been here at this school?
P: Yes they have. One parent has always lived in this district.
I: So what would a typical evening be at your house?
P: Depending on what is going on after school, after I get off work, somebody has riding
lessons or hockey practice, or whatever. Right now we have hockey practice on
Wednesdays, so other than that they walk to daycare after school. And then I pick them
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up usually between five-thirty and six. And they go home and do their homework while I
fix dinner. So they sit at the kitchen table and do their homework and I'm cooking dinner
so I can help them at the same time, and then they eat. And then they get in the bath. And
the clocks are all set fifteen minutes fast so that they think it's eight and it's really only a
quarter to eight. And so they go to school at eight every night. And then setting the clocks
a little bit fast allows me some time to brush their teeth. Everybody makes fun of me for
it, but...(laughs). But at least it works and they don't know that the clocks are set fast so
(laughs) ... Yeah seems to work. I get in a bit of a panic if they are not in bed by eight.
Like, because I think that if they don't get enough sleep, like I think sleep is totally
crucial. And I try to go to bed at nine. So it's important to me that they go to bed at eight.
I: And how often, how many nights are they with you?
P: They're with me, well depending on if it's his weekend, I have the kids a lot. He gets
them Friday and drops them off Monday, every other weekend. And then he just gets
them one night during the week. So I have them four out of the five nights during the
week.
I: How much time does

spend watching t.v.?

P:None.
I: None?
P: In fact it's interesting because I said to the kids, you know we're paying for this cable
and we don't even turn the t.v. on, I think I'm going to cancel it. And I expected them just
to freak out on me and be like, ah, don't do that. You know? And um, I didn't do it, and
about a month later they said mom I wish you wouldn't have canceled the cable because

134
we want to watch Sponge Bob, and I'm like I didn't cancel the cable I never did it. So
anyway, they don't watch t.v. On the weekends once in a while the t.v. will be on, but
we're usually so busy, we do things, you know we go places. Um, my family all lives in
so often times we go visit them on the farm. So, I would say in a months time, he
maybe watches one hour oft. v. in a, well, actually if we put a movie in. That's not true
cause sometimes we rent movies for the weekend. So he maybe watches a total of four
hours oft.v. in month. But he plays his x-box. He get a half hour a night to play his xbox. So .. .I don't really like the t.v. thing. I can't sit still, to watch it even. I used to watch
Friends, but now it's gone. So he doesn't watch t.v.
I: What's his favorite thing to do?
P: Play his x-box. Yup definitely. He called my brother on November ninth, at seven
o'clock in the morning to tell him that Halo 2 was out. He's all, mom I need the phone I
have to call Uncle

. And he's in L.A. He calls him up (laughs) and it's like seven

o'clock in the morning, Uncle

you need to go buy me Halo 2 for Christmas, today.

It's out. And I can hear my brother laughing in the background. He's like that is so
awesome. (laughs) Yeah, he's like I know buddy I'm gonna go get it.
I: So what do you do? What's your job?
P: I'm a

. And I clean and make dinner.

I: How many hours a week do you work?
P: About 40.
I: How often does
P:

do educational activities.?

does lots of reading and writing. Even in the car that's what he's doing. Or math
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games. We have lot's of games that he can play for math and he loves playing them.
I: Did

attend preschool?

P: Yes. He went to preschool for two years, Head Start. All of the kids went to Head
Start. I didn't want them to be too overwhelmed when they finally started school.
I: Do you have extended family nearby?
P: My mom and step dad live in

. They have a big farm where kids can go and ride

horse and tractors, and just have other experiences that they can't necessarily have here.
Um, actually, my family all lives in

so often times we go visit them on the farm.

And a lot of me wanting to take them there also stems from me wanting

to have

some positive role models. He doesn't get theat at home with all ofus girls, and he
doesn't get it from his own dad either.
I: What extra activities does

do?

P: He does hockey right now. Soccer, baseball. He loves sports but he's not very
coordinated. In fact, you should see him on the ice. School is much more his thing, he's
just really clumsy. We also attend church on Sunday, and the kids go to Sunday school.
I: Do you think these help

do well in school?

P: I think it teaches him about teamwork, how to get along well with others. Also, it gives
him structure and guidance which he needs.
I: Who would you say is your support network?
P: My friends are my support network. They are all single moms, so we can relate to one
another. We also help each other out all the time.
I: Describe your relationship with

.
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P: I am very open and honest with him. I like to have fun with him and I like to be his
friend. I make sure he knows the boundaries of me being the parent, though as well.
I: How far did you go through school?
P: I went thirteen years. One year past high school.
I: Did you feel successful in school?
P: Yeah, I did. I never really worked that hard, having perfect grades wasn't important to
me, but, I wasn't allowed to drive ifI wasn't on the honor roll. That really kept me
motivated, because I wanted to drive.
I: In regards to

doing really well in school, what do you see as your most important

role with that?
P: Um, that is kind of hard to say .. .I think keeping him reading. Yeah, keeping him
reading has been one of the biggest things. Reading is where you get your knowledge
from. And it keeps your mind active. I have always encouraged

to read, but he loves

it so much at this point that I can't hardly get him to stop.
I: Yeah, he's always reading in class too. He literally gets sucked right into a book and
doesn't even know what's going on around him.
P: Yeah, I know. He loves it.
I: Has

always done well in school?

P: Yes! He's always done really well, and he knows it. I have to work sometimes at not
letting him have a big head. But he's pretty bad at sports, while
struggles in school. School is just his thing.
I: Are you able to attend

's school activities?

is really athletic and
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P: I go to everything of his-even if it's his dad's time to have him. I feel it's important
that he knows I'm there for him and that I support him. His dad doesn't attend a lot of
things, and doesn't seem to mind that too much.
I: How long have you been split up?
P: About two years. And to be honest, I'm not going to get into what was going on, and I
don't believe in divorce, but I do feel that we've all been in a healthier environment since
we've been on our own. Yeah .. .it's definitely been a better situation for all ofus.

Participant F
Both parents interviewed.
Two parent household. Three children.
Monthly income is $3167
I: Describe the dynamics of your house.
Pl: (Laughs) Chaos! Very busy.
I: In what ways, just with extra things you've got going on, or...
P2: Well, she leaves at six thirty in the morning, Monday thru Thursday for class, I wait
until she get home, at supposedly eight-fifteen...
Pl: It's more like eight-thirty (laughs).
P2: Sometimes eight forty-five. I go to work. Monday and Wednesday night she has class
again. So I come home, just as she walks out the door. Wednesday night I take the kids to
their program at church. And I'm gone a lot. That's the reason why I was gone last
Thursday and Friday... and then next Monday and Tuesday.
Pl: Right now there's a lot of, kind of, swapping, hands with the kids. You know, I'm
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home and then he comes home and takes the kids and I go to school, I come home, take
the kids and he goes to work. So it's a lot of back and forth. Right now. It's temporary.
P2: Temporarily?
Pl: Well, I mean as far as this particular schedule. Each quarter on I'm different
schedules.
I: How long have you been in school?
Pl: I just started last quarter. Last spring. And I'll go until, well let me think, well
probably another two years because I'm only taking two classes at a time. If not longer, I
mean it depends on, you know ifI continue this whole year or ifI decide to just stay with
the two year, what classes are offered here, that I can take towards a four year.
I: IfI may ask, what are you in school for?
Pl: I'm just getting my general AA right now. Um, but I'm getting a general AS, which is
Associate Science, um I have a scholarship that covers, but I have to declare agriculture
as a major, so most ofmy science classes are tailored for agriculture. So it's pretty much
the same basic requirements that you would normally take, it's just the science classes are
a little different.
I: So you guys have the three children, and just so I know, what are their ages?
Pl:

is two and a half,

is four and a half and

is, just turned eight.

I: And how long have you guys lived here in this house?
P2: Since February.
I: And do you guys move often or...
P2: We have. We, let's see, well, before we came here in February we were in

,
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and before that we were in

. Wben we moved to

was little and

we moved quite a few times.
P 1: I mean for the most part we were in the same area, so we stayed with the same
church, same friends, same you know.

I: And what brought you guys here?
Pl: His job. But we're both from the state of Washington.
I: So how many schools has

attended?

P2: Three.
I: And so what was the spread, how long was he at each school?
P 1: He was at the one in

for two years. He was there for

preschool, four year old preschool. And he went for a half day and then full day
Kindergarten. And then we moved at the beginning of his first grade year and he went to
in

for six months. Well, until whenever we moved here in

January. And then he started here.
I: So your job brought you here, and ifl may ask, just to clarify, can you tell me what
your job is?
P2: I am an

for the

. Basically, communications and research.

I: And how many hours about do you work?
P2: Generally 45. That's about what it works out to be.
I: And do you work, besides going to school?

Pl: Not yet. I have, I'm going to start keeping books for a friend, so it will be a couple
hours a day, type of thing, but I haven't started that yet. But it will be at home, and I can
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take them with me if I have to go into their office area.
I: So it sounds to me like, you guys don't, do you have daycare for the kids?
P 1: Not unless we absolutely have to, we did last quarter for the girls, and that was the
first time they were ever in daycare for both of them. Because of the way my classes sat,
so they were there for just a couple of hours to play and then I'd pick them up. It wasn't
actually daycare all day. The girls have never done that,
I: And how much, as far as

has.

and school work and educational type stuff, how much

time does he spend do that kind of stuff?
Pl: As far as outside of school? Probably a good five hours of stuff. Whether it's just
sitting and looking at a book on his own or reading to his sisters. And he's got a bunch of
other types of educational toys that he'll get into. It's kind of an off and on, yeah I guess
you could say about five, six hours. I mean including his homework that he does outside
of school.
I: And t.v. watching?
Pl: I try to limit it to a half hour to an hour at the most a day. That's like the most that I
try to average at least for him because the fact that he's gone at school all day and you

know for the most part his sisters will watch a show during the day time and then they' II
go in a watch with him. So I try to keep it at one show and then it goes off and it usually
last a half hour. I mean he'll sit and he'll watch some of the shows that we watch at night,
but for the most part it's not really ...
P2: He probably watches at least an hour a day ...
Pl: Football, you know he'll watch the sports channel with daddy.
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P2: He watches the news.
Pl: Yeah he does watch the news which is kind of interesting. He will sit and watch the
news if I have it on.
I: Well, I figure he must take a lot in, just with things that he has to say and things that he
adds to the class.
P2: Yeah, he watches the news, he listens to the radio in the car.
Pl: Yeah,

listens to talk radio so he listens to the talk shows. ESPN, KIRO.

I: Is he involved in any extra activities outside of school?
P2: The church.
Pl: And then baseball in the spring.
I: Do you guys think that helps him with school?
Pl: I don't think that it has any kind of an impact on his success in school. He just has a
competitive drive.
I: As far as you guys are concerned and the family, who would you say is your biggest
support network? Like friends, family, church?
Pl: I think for me probably it's my church friends. Just because that's really all that is
here right now, for us. We don't really have any family around here, except your family,
my family lives so far away.
P2: Support network, like, can you define that?
I: Like as far as people that you can go to, that can help you out if you need some help or
people that you can talk with.
P2: I never really do that. (Laughs).
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Pl: (Laughs). He's just a home body kinda.
P2: Oh, ifl need something, I ask my dad.
I: So it's your family that lives close?
P2: My parents live a couple hours away.
I: And yours are ...
Pl: I have an aunt and uncle here. And then my mom lives about five or six hours away.
P2: Of course, we see your family a whole lot more than mine lately. I could go months,
years even without seeing anybody. I just live in my own little world.
Pl: It drives me nuts. Yeah.
P2: I have plenty of interaction at work, I don't need anymore.
Pl: We have plenty of interaction here too. (Laughs).
I: So if you could describe your relationship with

, how would you describe it?

Pl: I am always making sure that he does what he needs to do. That he's not throwing fits
when he needs to do his work. That he doesn't take himself so seriously. That's always
been a big thing with him, especially, he's so verbal from day one practically. I mean he
can carry on an adult conversation, so I've always tried to talk with him. Which is not
always such a good thing. We definitely talk more. He's more apt to do sports with his
dad.
P2: We go fishing or hunting. We do a lot. He loves to play. He hates to work.
I: So you guys do more like sports things together?
P2: Yeah. I try and get him to work.
Pl: I think I'm more the one whose more apt to sit down and talk to him.
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P2: He'd rather be out playing than working.
I: In regards to

doing well in school, what would you say your biggest role is in that,

or if you have a role in that.
Pl: I think he's pretty independent. It's more just keeping on top of him as far as making
sure he's doing his reading, and that he's doing his math homework, but for the most part,
I think that, I mean, you know he's very competitive so a lot of even his school work
especially with

, is kind of on a competition level. So you know, they're usually

together at least once a week and he'll say, well I'm going to do my Thursday's
homework on Wednesday so that I can, so that I don't have to do it and I can play on
Thursday. Or, you know it's just, it's kind of a competition factor. Or, I don't know. He
tends to have a lot of motivation. And he's always wanting to read and learn more. He's
not even particular on what it is, he just loves to read. And he has lots of books and all
different types of books. He's always coming up to me and saying, hey Mom, guess
what? And it's always things like, ok (laughs), whatever.
P2: He's very curious. He's always wondering why. He wants to know the answers. Yeah,
blanket statements don't cut it around here. How does it work? Why do you think that is?
He will try to explain something, and then he won't do very well. And then we get on his
case, and then he'll get a little bit better in his explanation and then finally he just backed
off until he could explain it to himself. If your going to say something, you need to be
able to defend it. And don't ask someone to do something for you until you've tried it
yourself.
Pl: Right. And that's probably one of the more difficult things that we deal with, with
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him. Because he's not one to stop and try and figure it out for himself first. He usually
cries for help. Which is weird.
I: Has he always done well in school?
P 1: Pretty much, yeah. I mean he ...
P2: Other than rough housing.
PI: (Laughs). He had a rough time adjusting when we moved from

to

Washington. That first grade year was really tough, especially moving him here part way
through. Two new schools in one year. And that was pretty tough for him to adjust to.
That was just more socially than anything. He was doing fine as far as the school work
goes.
I: Did he go to preschool?
Pl: Well, he went to a four year old preschool, it was a school district preschool program
at the elementary school and it was just a half day. But there wasn't anything too
academically important. I mean they did their art stuff, and had their story circle time.
I: And before he went there, did you spend time with him?
P 1: He, um, he did little workbooks at home. But it was just on a whim. He got a couple
of them I think for his birthday or Christmas, and so we'd sit and try and write all his
letters or whatever. They have stickers. And so ifhe did his work he'd get a sticker, and
that was his incentive for working on them. I pretty much told him I wasn't going to sit
with him and do them all with him, I would show him how to do the first one, and then he
could do them. And then when he got a new one he could come and ask for help. So he
would have to figure it all out on his own.
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I: How far did you guys go through school?
PI: (Laughs). Neither one of us are done yet.
P2: I officially have my master's degree and I've finished the course work ofmy PhD.
I: And as far as feeling successful in school or not, where would you fall in that?
P2: Am I successful in school?
Pl: I think he's been successful in school. I mean he literally has gone on a one year rate
to his PhD. Me on the other hand. I mean I don't know, I would necessarily feel
successful at it, I think because of the situation with our family I have had to put a lot of
stuff on hold. I mean, being out of school for ten years and then getting back into that
routine is a weird experience. On top of having kids, so ... He'd be a professional student if
he could.
P2: I like learning.
I: As far as activities go at school, are you guys able to attend

's activities?

Pl: I think ifwe know far enough in advance, I think the difficult thing is, and I'm sure
this has nothing to do with you as a teacher. I think that, schedules and notes are not
getting sent home in enough time. Granted we may get a yearly schedule or something
like that, but for the most part, um, as far as the things that parents attend, a lot oftimes I
wouldn't hear about it until three or four days in advance. And it's really difficult for us
to try and plan around, ok, well, is he going to be out of town, or do I have school, or am I
in classes, you know are we going to be able to plan for somebody to watch the girls in
time. That is really difficult. Evening things are typically easy to get to, on short notice,
but it's the daytime activities that we probably would be there if we had to be, and if we
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had a couple of weeks notice. Especially with him not knowing if he's going to be out of
town.
P2: Ifl know enough in advance, I can to a certain extent control which days I'm going to
be gone. I try to not be gone Wednesdays. And I try to not be gone Mondays. This last
week hasn't worked out that well. Usually I can kind of set when I'm going to go. And
any time I know in advance I can schedule for it.
Pl: And even just a, I don't know, even a monthly reminder, just to say, there's a student
of the month assembly, or these are the things that are coming up. And I don't know, I
don't know if we are anything like other parents, but, I know that we are so busy that it is
sometimes hard to remember from that yearly schedule what is going. Because I know
that things change and it's never set in stone. I mean, I've been a preschool teacher, I
know exactly what that's like, especially with kids. But that's just what goes on with us.

